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A therapeutic and educational proposal for blind children from 0-3 year old,  at School Hellen Keller, an institution for blind and low-vision children ( Paraná, Entre Ríos) and NGO Asociación Santafesina Nueva Cultura (Santa Fe, Santa Fe), Center of rehabilitation for visually impaired people.

Since his birth, a child is always in a process of constant learning. The first steps in this process are of main importance for the baby, because these steps are the basis of his future adaptation to life and his environmental circumstances. Particularly the innate biological mechanisms, whose exercise makes possible the progressive adaptation to the near world.

Any disturbance of the action in the first stages of the development, may determine not only problems in the field of that activity, but it can also lead to consequences that will interfere in the coordination with other areas of development, causing the delay of learning.

Early intervention is the attention given to the child in the first stages of his life in order to strengthen and to promote the maximum development of his physical, intellectual and affective possibilities. This is organised through systematic and sequential programs that involve all the areas of human development and without exerting pressure in the logical process of growing.

The children who suffer from congenital blindness and the visually impaired children in general, they don’t have problems in the first stage of their development but in the following stages because of the handicap, which causes the lack or delay of coordination, problems with the apprehension of the space, his own body, the objects. Besides the affective family factor which plays an outstanding role in the development, it’s widely known the high incidence of psychological disturbances in blind children. This makes us think about the real necessity of early intervention practices for visually impaired children.

Nowadays, children’s education as regards the first years is not only a necessity but also a right of the child, which is based in pedagogical, sociological, philosophical and political factors. These factors are the main arguments for the importance of the so –called pre-school education.

At Hellen Keller School and at Nueva Cultura, the pre-school education continues the early intervention process because our children are immediately integrated to the kindergarten ( 2 y.o.) which already exists in the institutions, with the assistance of the early intervention specialist, the teacher for blind children and a team of other professionals in different disciplines.

This new step which also involves the early education made possible for a whole generation of children an excellent integration to the regular school, reaching sometimes the chronological age required by our educational system.

Our school in Argentina works with early intervention till the 3-4 y.o, later they go to the kindergarten in the school for blind ( 4-5 y.o) and the pre-school to acquire the first skills about reading and writing in Braille. Finally, for the final integration, they go to the regular school.

Sighted children go to pre-school since an early age, something that is not possible for blind children, who till 3-4 y.o. still go to early intervention sections.

Considering the whole system of education, the pre-school has very specific characteristics because the children at that age are in an amazing stage of development. The earlier we start the educational activities, the more qualitative results as regards conceptual, processing and attitudinal aspects.
The kindergarten (for 2 y.o.) was created in 2002 as an appendix of the school for blind and low-vision. Children of 2 y.o. whose evolution was adequate enough (whose delay in the learning process was not bigger than 6-8 months) were integrated into a classroom with a teacher, who was supported by an early intervention specialist, a teacher for low-vision children, and a psychologist. 

The planned activities follow the guidelines for pre-school children of 2-3 y.o.

The work was organised in periods of adaptation and there were all kinds of activities which were gradually introduced like: Music, Arts, Psychomotricity . The teacher of orientation and mobility starts his activities in the classroom of 3 y.o.

The main signals of change that we observed and gave us the impulse to keep on in this way were:

· More interaction with other children

· Adaptation to less-known adults

· Gradual progress in the interpersonal relationships.

· Acceptance of limits

· Habits acquisition

· Evolution in playing games

· Stressed interest for the objects (even if they use simple schemes of game or action)

· Better skill as regards objects exploration

· Reduction of stereotypies

· Improvement in the communicative possibilities, expression of needs and requirements.

· Diversity of communicative and expressive forms.

· Important language acquisition

· Reduction of the repetitive language

· Taking more initiatives

· Expressing the wish to do an activity

· Good feedback from the parents as regards the possibilities of their children.

We’d like to highlight that these experiences that we share now are possible thanks to the support of Sensis International and the early intervention team integrated by members of different institutions from the provinces of Santa Fe and Entre Ríos. This project was started in 2002 and includes: training, research, transfer of knowledge and the extension of programs for blind people.
Our work with little children in early intervention and kindergarten has produced great results, which motivate us to keep this way and to find new alternatives to improve the daily work and which give the blind and low-vision children and their families all the opportunities for a total integration.
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