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The support and education services for visually impaired children require that the teachers have professional training according to the students’ educational needs.

In this context, professional training represents a need in developing countries, where universities do not offer sufficient training in the field of visual impairment. On the other hand, government policies do not consider this as a priority or a principal aspect in their agenda, and the economic situation does not give opportunities to develop and continue appropriate training for specialists and professionals. Therefore, schools, parents and teachers of the visually impaired children have to find out different ways to accomplish their need for training and improving the way they teach.

The demand in professional training has increased with the adoption of inclusion which has changed the responsibilities and priorities of the programs, but support given to the teachers is still not gratifying. The support through professional training has been identified to be an important factor in the way teachers and parents teach their children.

It has been demonstrated that there is a need for specialists with special education training to 
provide for the development of pedagogic processes in the blind and low vision population.

Currently, professional training in the special education field has experienced a change in the way it is approached in Costa Rica. The University’s curriculum in special education has incorporated classes that prepare the students in several areas such as low vision, mobility, and use of braille and abacus.  In this way, it is expected that this generation of special education teachers will be ready to work with visually impaired children regardless of the location because the educational system holds to the principle of Education for All and educational inclusion. This approach allows the itinerant programs to support a variety of students with special education needs, especially in remote schools where this kind of help has proved significant educational support for the children, parents, and regular teachers.

Local schools have identified several problems in the field of education that are very similar, which have provided a frame of reference that guide and focus more on daily education concerns. Suitable recommendations to improve the work of teachers are offered through training in specific areas.  Wherein local teachers gain significant knowledge as they assist in training. 

The support of government staff has been important in this kind of training program, because it ensures new ways to approach educational matters for the visually impaired children and it is useful for teachers to gain certification that reinforces their work.  Another component that is crucial to this kind of approach is that it must be continuous and regular to accomplish the best results. When schools and government institutions support the continuous training provided to staff working with visually impaired children, it reinforces their capacity to achieve their goals with positive attention and meaningful efforts.

Yet the question remains, how can support staff be professionally trained?  Since continuous professional training has resulted in enhancing skills of visually impaired children in communication, interchange of information and experience, no doubt, these results have reinforced the work and future goals of support staff too.

The University of Costa Rica has been adjusting the curriculum in special education over the 
past years to respond to the new paradigms, which include attention to the diversity and the equality of opportunities for all.  The professional development includes subjects to give new and different insights to their approach with visually impaired students.

One of the priorities is that the new professionals have mastery over the techniques that can be easily approached in a regular school with the itinerant services. Wherever there is a school that has these services, it is assured that our new special education teachers can approach the visually impaired children, and respond to their specific needs. 

Integration has been applied in our educational system for twenty five years and even though there is much to do, recent advances have given more opportunities to the visually impaired 
population to continue their education in special schools.

Currently, support services estimate that 87% of the visually impaired students are literate (Censo 2000) compared with the 95.2% literacy rate of the general population in Costa Rica.

In the last decade, visually impaired students have been breaking attitudinal barriers, and creating and developing different ways to teach and learn. The University of Costa Rica has been transforming the curriculum to suit to the new educational paradigms: Inclusion, Education for All, and Equality of Opportunities. With these paradigms new concerns have emerged. New generation of teachers (regular and special) would develop new ways to teach, and would also discover wholesome models of educating the visually impaired.

The goal of inclusion is a reality for Costa Rica’s students, it has come to stay, to enrich the sense of living in a fair society, respecting the diversity and the differences that allows us to identify with ourselves, and join others in the quest for the equality of opportunities. 

These efforts have been used as a commitment to the visually impaired population in need of educational support.  The University of Costa Rica accepts these challenges, modifying the professional curriculum to meet the changing needs in the field.  It is crucial to support inclusion and the idea that academic achievement is a real and challenging goal. Even in a developing country,  the possibilities of having professional career programs is an effort that requires working together by supporting the individual needs of each component.  This goal will be for each and everyone of the visually impaired students who believe in their capacity to change and facilitate an effective inclusion in regular schools.

What do they say about Human Resource Development?
In recent times, many declarations related to disabilities have made special mention about human resource development, curriculum, etc.  Here are some extracts on training, curriculum, etc., from different policy documents.
Reference to Training programmes found in the Salamanca Framework for Action:


Pre-service training programmes should provide to all student teachers, primary and secondary alike, positive orientation toward disability, thereby developing an understanding of what can be achieved in schools with locally available support services. The knowledge and skills required are mainly those of good teaching and include assessing special needs, adapting curriculum content, utilizing assistive technology, individualizing teaching procedures to suit a larger range of abilities, etc. In teacher-training practice schools, specific attention should be given to preparing all teachers to exercise their autonomy and apply their skills in adapting curricula and instruction to meet pupils needs as well as to collaborate with specialists and co-operate with parents.

The major challenge lies in providing in-service training to all teachers, taking into account the varied and often difficult conditions under which they serve. In-service training should, wherever possible, be developed at school level by means of interaction with trainers and supported by distance education and other self-instruction techniques.


Specialized training in special needs education leading to additional qualifications should normally be integrated with or preceded by training and experience as a regular education teacher in order to ensure complementarity and mobility.


The training of special teachers needs to be reconsidered with a view to enabling them to work in different settings and to play a key role in special educational needs programmes. A non-categorical approach encompassing all types of disabilities should be developed as a common core, prior to further specialization in one or more disability-specific areas.


Universities have a major advisory role to play in the process of developing special needs education, especially as regards research, evaluation, preparation of teacher trainers, and designing training programmes and materials. Networking among universities and institutions of higher learning in developed and developing countries should be promoted. Linking research and training in this way is of great significance. 

Reference to Training programmes found in the World Programme of Action concerning Disabled Persons (UN Programme on Disability)


Significant advances in teaching techniques and important innovative developments have taken place in the field of special education and much more can be achieved in the education of disabled persons. But the progress is mostly limited to a few countries or only a few urban centres.


Personnel should be trained to work with the parents of disabled children.
Reference to Training programmes found in the Standard Rules on the Equalization of Opportunities for Persons with Disabilities


States are responsible for ensuring the adequate training of personnel, at all levels, involved in the planning and provision of programmes and services concerning persons with disabilities.


States should ensure that all authorities providing services in the disability field give adequate training to their personnel.


In the training of professionals in the disability field, as well as in the provision of information on disability in general training programmes, the principle of full participation and equality should be appropriately reflected.


States should develop training programmes in consultation with organizations of persons with disabilities, and persons with disabilities should be involved as teachers, instructors or advisers in staff training programmes.


The training of community workers is of great strategic importance, particularly in developing countries. It should involve persons with disabilities and include the development of appropriate values, competence and technologies as well as skills which can be practised by persons with disabilities, their parents, families and members of the community.

The human resource development programmes particularly that of teacher training may look into the above stipulations in preparing teachers to work with children with disabilities.  As children with visual impairment experience reduction in the range and variety of experiences, preparing competent teachers using the guidelines prescribed in the above policy documents may be vital for the betterment of education of children with visual impairment.  

ICEVI, which is committed to facilitate quality services, is also organising a number of capacity building programmes to update the skills of teachers, parents, and other professionals.
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