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Introduction

Inclusive education has become a high priority around the world, and also become a global agenda, as an essential component in regular education policies of many countries in the world as a strategy for achieving Education for All (UNESCO,1994).

Special schools have   played a vital role in the field of special needs education in Sri Lanka for a long time(Matthews, Dewendra, & Piyasena, 1977). Special education trained teachers are qualified instructors with expertise and knowledge about the content they teach as well as about methods of teaching students with disabilities (Piyasena, 2002; Perera 1990). From an inclusive education perspective regular teachers should take the responsibility of all children in the classroom regardless of any disability or other diverse needs the students may have. Therefore, the role of special schools in terms of inclusion is strongly related to the education system of a country. On one hand, the cooperation of special schools in the process towards inclusion is necessary; on the other hand, the inclusion process itself is a challenge for them. The idea of transformation of special schools and institutes into resource centres is quite a common trend in many countries which are planning to develop or have already developed inclusive educational set ups. Their new task should be to give support to mainstream schools, develop materials and methods, gather information and provide it to parents and teachers, ensure maintenance of necessary liaison between educational and non-educational institutions, and give support when transition from school to work takes place.  
Within this context special education trained teachers and special schools play a vital role. Therefore the overall aim of this study was to find out the role of special education teachers and special schools when implementing inclusive education as a strategy in the education system to meet learning needs of all children in Sri Lanka. 

Objectives of the study

The study was designed to achieve the following objectives. 
1. Investigate the role of special trained teachers in Sri Lanka in the implementation of inclusive education,

2. Examine the status of special schools in the  inclusion process, and

3. Examine how special education teachers and special schools can be relocated as resources for the inclusive education process in Sri Lanka.

Methodology  

The main approach used for this research study was qualitative using interviews as it attempted to see how the policy makers, administrators and other decision makers, perceive the concept of inclusive education and their attitudes towards special trained teachers and special schools for implementation of inclusive education. Therefore twenty five interviews with relevant officials were conducted.  These sources of data collection   facilitated the understanding and perceptions of stakeholders about inclusive education.   Data collected through interviews, were analysed using content analysis techniques.

Outcomes of the Research   

Twenty-five (25) interviewees had given responses comprising a total of 44 responses under 13 sub themes as follows. 

Table 1: Interviewees’ Responses (Multiple codes)

	Sub themes 
	ID codes of Interviewees
	Total No.

	Still need to teach severe and profound children with special needs
	1, 2, 3, 5,6, 7, 9, 10,11,  12, 13, 14, 15, 20, 21, 22, 24, 25
	18

	Good for exchanging and sharing experiences/ Can exchange children from special schools and regular schools/ Can launch joint programmes with regular schools
	3, 6, 14, 15, 22, 24
	06

	As a resource teacher
	6,7,9, 10,  14, 


	05

	If needed, can continue special units/schools systems 
	15,16,17, 20
	04

	For basic skill training and parents’ counselling / Basic education and skills of training/ Can use for practical training
	5, 9, 13
	03

	At the beginning special trained teachers are needed 
	23
	01

	Continue till IE reaches success
	16
	01

	To provide educational facilities that cannot be provided from regular schools 
	5 
	01

	Special schools are isolated 
	22
	01

	Special schools should collaborate with society 
	22
	01

	Should be a partner of the IE 
	23
	01

	To reach EFA special schools should also link with IE 
	23
	01

	Total
	
	44


The analysis of the responses of the above table shows that 72 % of respondents, eighteen interviewees out of twenty-five, had responded that, ‘we still need to teach to children with severe and profound special needs’. When the views emerging from the interviews were further examined   the following aspects related to the role of special trained teachers and special schools were brought out. 
Interviewee No.1 had a comprehensive view about the role of the special education teachers. He said, “In ordinary classes you meet different types of children, and all teachers should know how to bring them to an average level. Some children need special types of treatment, and they need special trained teachers to handle them. Even though all teachers should be trained for this function, special types of teachers are also needed”. 

Many other interviewees clearly linked the role of special trained teachers to severe and profound type of children, for example, “Still we need special education training for severe and profound children….if it is needed to continue the units system then special education trained teachers are required” (Interviewees No.11, 15, 21, 22, 24 and 25).

In the other hand, Interviewee No. 23,   gives the most comprehensive view, “…special schools should be a partner of this programme. Children with severe disability may need to be admitted to special schools. If we need to reach the goal of EFA then, of course, special schools should also be linked with us”.  In a country like Sri Lanka, it is good to have a better link with special schools for reaching the goal of EFA, he said. Special schools have become familiar institutes for many disabled children, both in educational terms and in terms of personal and social development. When implementing inclusive education in many developing countries, a collaborative and an effective system can be developed with special schools and this is common for Sri Lanka too.  

These statements highlighted the multiple competencies of special trained teachers, and also suggest the necessary interactions between them and teachers in regular schools.  They felt special education teachers can be used as resource teachers. It seems clear that it helps the school to become more inclusive while helping in difficulties and problems. They are concerned about skills that special trained teachers have, and with expertise and knowledge about the content they teach as well as about methods of teaching students with special needs.  

Interviewee No. 14 spoke   differently   comparing special schools with the concept of IE, “special school system may clash with the concept of inclusion, but we cannot refuse the former instantly. We can utilise special schools as a resource, because there are more experienced teachers in these schools and also because we should develop a method to exchange or mix children of special schools with regular school children”. 

Conclusion 

· Special schools should also remain for children with severe special needs. That means we still need to continue teaching in segregated provisions, because they are necessary for two reasons 
· It is difficult to handle these children with severe special needs in regular classrooms 

· The country might have a very strong special school service system for children with severe types of disabilities and specialist teachers and other professionals working in the special schools system who often consider themselves to be the experts on special educational needs and usually think that they fulfil the need and challenge of handling children with severe types of disabilities.   

· Expert knowledge and experiences of special schools can be used to assist and develop the skills of regular teachers and improve the regular school’s contribution to the education of children with special needs. 

· Special education trained teachers can be retained to serve children with severe and profound special needs and also to get their support as resource teachers. 

· Special schools also can conduct joint programmes with regular schools and some vocational training as well.

· It is needed to continue special schools, until inclusive education reaches success

Recommendations 

· Inclusive education may be viewed as a continuum of placement options (multi-track approach), as a distinct education system (two-track approach) or as a continuum of services within one placement of the general education school and classroom (one-track approach). Therefore it is necessary to have a positive relationship between the special schools and the current regular education system, to promote inclusive education through a multi-track approach, as it is the best way for a country like Sri Lanka as a developing country.  

· The role of special schools, in terms of inclusion, should be recognised and developed to actively involve them in the process of inclusive education by adopting the following:

· Social development principles and approaches should be considered while addressing a wide range of complex special education areas. 

· Disability-based educational institutes may need to switch into support structures or resource centres for teachers, parents and others.   

· Special schools themselves need to take necessary action to change   people’s attitudes towards their structure and services.

· Special education teacher training should be continued, but should be updated and improved, so that these teachers as can be used as resource teachers.

· Vocational training programmes could be developed and conducted by special schools in collaboration with regular schools.
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