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Introduction 
The Philippine Education Act of 1982, upholds that “Every child with special needs has a right to an educational program that is suitable to his needs. Special Education shares with regular education basic responsibilities of the educational system to fulfill the right of the child to develop to his full potential”. Cognizant of the need to produce qualified teachers in special education, particularly in southern Philippines, a consortium composed of the University of South-eastern Philippines (USeP), the Department of Education (DepEd), and the Resources for the Blind, Inc. (RBI) was founded in 2001. These organizations recognized the vital role of teachers in providing basic education to children with visual impairment in the country. With that, they agreed to work jointly and cooperatively to establish a scholarship program to be known as the Mindanao Summer Training Program for Teachers of Blind and Visually Impaired Children to be undertaken at USeP through the financial support of 3 International NGO’s namely: Hildesheimmer Blinden Mission, Light for the World and Perkin’s School for the Blind (International Program) provided funding support with the efforts of RBI. The aim of the training program was to upgrade teachers’ competencies in handling the blind and partially seeing children enrolled at the elementary levels of education. Representatives from USEP, DepEd and RBI jointly manage the training program as a Scholarship Committee. As of 2015, there has already been 15 batches of training participants with each batch attending three terms equivalent to 27 graduate units leading to Master of Education in Special Education (Stream: Visual Impairment). Approximately, 300 teachers participated in the training program. 

According to Avramidis and Norwich (2002), teachers with substantial training seemed to possess more positive attitudes towards students with special educational needs. They are more confident in meeting the individual need than those with no training and less substantial training. Gourneau (2005) stated that teacher’s attitude and actions can leave lasting impressions. Teachers need to be risk takers by being themselves and by trusting their students. They also need to create independent individuals so learning is more likely to take. Effective teachers genuinely care, like, accept, and value their students. These teachers will demonstrate kindness, share responsibility, accept diversity, foster individual instruction, and encourage creativity. The in-service training programs have improved the competencies and skills for special education teachers. In addition, in-service training programs are important methodologies used to develop and improve teachers’ skills in order to enhance their instructional competencies and provide them with the latest about educational developments (Rahman and Al-Zoubi, 2011). One strategy suggested for improving teacher attitudes, and presumably teacher-student interaction, in inclusive environments is to place students with disabilities in the classrooms of general education teachers with the greatest amount of inclusive experience. It should be noted that although experience was associated with higher rates of concern for included students with disabilities, such a placement does not guarantee positive attitudes, teacher-student interactions, or student outcomes. Teachers with a great deal of negative inclusive experience may be less likely to be concerned about their included students. 

The paper is a longitudinal study of the Mindanao Summer Training for Teachers Handling Children with Visual Impairment. It aims to find out the following:
1. What is the performance of SPED Teachers in promoting Inclusive Education in their respective schools? 

2. What is the reliability and intensity of the services offered in the schools where the scholars are assigned in terms of inclusion? 

3. What is the result of the teacher training program in relation to the program objectives? 

4. What is the effect of the SPED teachers training program on the quality of life of children with visual impairment? 

Method 
The study is a qualitative research study using program evaluation design by Owen (2006). It was conducted in a span of 4 years (2010, 2011, 2012 and 2013). Year 1 on Formative Evaluation utilized a likert-type survey questionnaire where respondents’ perception on the performance of the SPED teacher in relation to their specific roles and responsibilities in inclusive education were rated. In addition records review (IEP, Lesson plans, school records) and classroom observation were done. Year II on Process Evaluation made use of a modified 5-point Likert type questionnaire as adapted from the Inclusive, Learning Free Environment Self-assessment Form found in the UNESCO Toolkit on Inclusive Education. Records review and interview of various stakeholders (principal, parent,pupil) were conducted as additional sources of data. Year III on Outcome Evaluation employed a questionnaire which enabled the researchers to gather information regarding participants’ profile on the basis of their role, as perceived by the SPED Teacher themselves, , the School Principal and the Parent. A semantic differential scale, a component of the questionnaire, was designed for participants to assess SPED teachers’ performance, satisfaction and commitment before and after participation to the scholarship program in relation to the latter’s role as SPED teacher. Year IV on Impact Evaluation utilized an open-ended interview guide for key informants (teacher, pupil, buddy, receiving teachers, parent/guardian). Home visits, observation and document analysis were also conducted. 

Data gathered and retrieved from the questionnaires were analyzed using descriptive statistics to summarize numerical rating. Qualitative data gathered from the interview, observation, home visits and document analysis were content analyzed and coded where themes were extracted for interpretation. 

RESULTS AND ANALYSIS 
Year 1 on Formative Evaluation yield that The extent of performance of the SPED teachers in implementing inclusive education in their respective schools was found to be at High extent. There is still room for improvement since the equivalent of the prominent score is Very High extent. Some areas for improvement are: the provision of technical assistance to regular teachers on the use of specialized instructional materials, providing assistance to regular teachers in assessing behavioral characteristics and academic development of clients and providing more information in the preparation and use of the IEP. Figure 1 is an illustration of the role of SPED Teachers in implementing inclusive education in their schools.
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Some factors were identified which promote the performance of teachers in performing their roles in implementing inclusive education in their respective schools. Foremost of these is the openness and willingness of SPED teachers in helping regular teachers in welcoming children with special needs in their classrooms, their acceptance of their role as consultants in special education in their schools and the principal’s support of this role. Another area which promotes performance of their role in inclusive education is their being able to keep the records of the children well to include report cards, anecdotal records and the IEP. Lastly, SPED teachers share with their co-teachers what they learn from the training and seminars attended. 

Some of the obstacles toward the performance of SPED teachers of their role in the implementation of inclusive education include: negative attitude of some co-teachers teaching load of SPED Teachers was very light since they are not seen all the time in the school, that there was the limited support in terms of resources from school administration, that there was a lack of knowledge on what the IEP and its proper use as well as their being able to update the pupil IEP mostly only when a monitoring team conduct’s a school visit.

Year II on Process Evaluation showed that the SPED Centers in Southern Philippines are inclusive Schools. From among the different areas on inclusive practices, Special Subject Areas/Extra Curricular Activities were the strongest with a Mean Rating of 3.72. This was followed by Academic Content and Assessment (3.66) and Community (3.6). The area which did not have a high rating was in the area of Teacher Development with a rating of 3.25. Figure 2 is a graph showing the level of practice of inclusive education in selected schools in Southern Philippines.

[image: image2.png]education

= School Policies and Administrative Support

= School Environment

' Teacher's Skills, Knowledge and Attitudes
Teacher Development

u Students

= Academic Content and Assessment

= Special Subject Areas/Extra-curricular activities
= Community

= Overall

T i,
ass 398 352 .
I I . I

Mean

Figure 2. Level of Practice of Inclusive Education in Southern Philippines
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There were a number of Best Practices as well as Problems Encountered among SPED Centers in implementing Inclusive Education. Some of these Best Practices are support from administration although there were set-backs pointed out when there is turn-over among school administrators; the SPED Teachers enjoyed various opportunities for professional growth but Receiving Teachers did not have as much opportunity on this; the mainstreaming of CSN in regular/general education classrooms although there seems to be a lack of proper assessment among the pupils; and a strong Linkage with the community was also one of the strongest points among the SPED Centers. 

Year III on Outcome Evaluation inform us that there is an increasing trend on the number of children with visual impairment served by the trained teachers after attending and completing the program. The increasing trend is evident from 2 students in SY 2001-2002 to 78 in 2011-2012. The data is taken from selected participating schools in the study. This indicates the strengthened advocacy and promotion initiated by the teachers to encourage parents to send their children to school. This rising trend shall remain as long as there are trained teachers who will handle them and advocate the SPED program. 

Improvements on the trained teachers’ performance skills have been found out, as well as satisfaction, and commitment towards SPED program implementation. This is evident on the accomplishments of the teachers wherein some of them are recipients of special awards and best performing teachers in their respective regions. Furthermore, trained SPED teachers showed high level of devotion and commitment to the program as shown in their reports and the kind of support they gave to their clients. One teacher gave a history of her involvement in special education this way- 

“I was the first teacher trained in SPED. I handled different exceptionalities such as children with VI, HI, MDVI. I was also Class Adviser of Grade 5. It was only after 5 years that the Special Education Teacher item was granted to me. I am now devoted to teaching children with VI and MDVI.” 

Through teachers’ training program, SPED program implementation was expanded which resulted to increased level of awareness among stakeholders, increased enrolment and participation rate. The Improving teachers’ competence strengthened confidence and motivation among parents to support their children and gain support from other stakeholders such as the LGU and NGO’s. However, support from parents and financial burden often hinder teachers’ towards implementation of the SPED program. Almost all teachers declare, 

“Many times we use money from our own pocket to support their fare, food and other school supplies.” 
- TVI 

Year IV in Impact Evaluation shows the influence of the SPED Teacher Training Program on the quality of life of children with visual impairment and the accountability of the partners in the consortium. Figure 3 is an illustration of the impact of the teacher training program on the quality of life of children with visual impairment.
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Figure 3. The Impact of the Teachers Training Program on the Quality Of
Life of Children with Visual Impairment
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Children with visual impairment have become more engaged in athletics and singing competitions, social games and function more independently in doing school and home tasks. They are now capable of using braille and abacus in acquiring literacy and numeracy skills, adept in using cane for independent mobility inside and outside the schools and are able to maximize the use of assistive devices in learning. As to the General Education, students with visual impairment did not only meet but some even excelled in coping with the demands of the basic education curriculum by being honor students and are consistently promoted from primary to secondary up to the tertiary level. Some who graduated in college are now enjoying the benefits of their employment. 

Students’ success in education were greatly influenced by the stakeholders’ (a) Awareness on the students’ condition and the importance of mainstreaming and inclusion; (b) Acceptance on the students’ needs and privileges and (c) Concern on the students’ abilities and disabilities. 

On Awareness, stakeholders recount: 

“We never thought my niece will learn. Teacher M taught her how to read. We are very grateful to Teacher M. Because of Teacher M, my niece is able to receive awards for winning contests from different places.” 
- Uncle 
On Acceptance:

“Teacher S has organized the parents to join parent group and holds activities for them”. - Parent 
On Concern: 

“TVI conducts ‘after school’ sessions for her to cope with lessons.” - Parent 
Factors identified that hinder student success in education are Insurgency, Poor Social Inclusion and Poverty. But in spite of the deterrence, the Teacher Training Program has proven to yield more advantage in maximizing the quality of life of children with visual impairment. Unintended outcomes include the strengthening of awareness and partnership in the local government units and non-government organizations; and the provision of housing and food for learners with visual impairment through private donations. 

CONCLUSION AND RECOMMENDATION 
As a result of the Longitudinal Study in Southern Philippines on Teacher Preparation on the Inclusion of Children with Visual Impairment, the study concludes that the teachers who underwent training in teaching children with visual impairment have become better teacher professionals and practitioners and that the schools where children with visual impairment are currently enrolled has become more inclusive. Furthermore, that there is a strengthened awareness and partnership with local government units and non-government organizations. Lastly, the study found out that the quality of life of the learners with visual impairment has improved in various aspects such as: the students’ achievement in basic education and higher education; the improvement of their skill independent living, recreation and social relationships and in their achievement in the expanded curriculum for the visually impaired. 

The study recommends to sustain the training for teachers handling children with Visual impairment as a degree program on Master of Education in Special Education (Stream: Visual Impairment) and to maintain strong partnership among sponsoring agencies: USEP, DepEd, RBI and other international funding agencies. The study also recommends a follow-up study to document innovations in teaching as practiced by trained teachers handling children with visual impairment.
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