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SUMMARY

The function of a teacher is the vertebral axis of the future society and everyone acting as a teacher has to be proud of his profession in spite of difficulties. Teaching has a significant relation with the possibilities of transformation in order to achieve a more equitable, inclusive and balanced society.

Inclusive education is a reality in the world and its objective is to maximize presence, participation and learning, because inclusive education is not an alternative option, but something inevitable and teachers are fundamental elements of this model. Regular classes should be the first option to educate children with disabilities and special schools have to be an alternative to be considered when regular classes are not a solution.

In some Latin American countries, inclusive education is still in the phase of legislation and educational policies; while in other countries inclusive education is a reality in educational institutions. For many years, and it still happens in some countries, special education has functioned as an education system in parallel to the regular education system, so the roles of special and regular teachers correspond to different historic and cultural moments.

Special teachers jointly with regular teachers should support the education process and they should encourage the development of autonomy and independence from early age.

Although the roles have been clearly stated and most of them have been accepted, we have observed in our daily teaching activity that roles can change according to some variables of the educational situation. Roles have to be flexible, in such a way that if a member of the inclusive educational team cannot play a role, it can be assumed by another member of educational team, as a co-responsible actor of the process. In this way, QUALITY EDUCATION is guaranteed.

This is the principle of SUBSIDIARITY that the Social Doctrine of the Catholic Church recommends applying when someone has to perform a task oriented to the social welfare and it is not adequately done for any reason. That is to say, someone has to do what is not performed, at least for a period of time.
RATIONALE

The aim of this work is to consider the APTITUDES, ATTITUDES, ROLES and RESPONSIBILITIES of the different actors that participate in inclusive education, especially teachers who promote changes and are responsible for the quality education of included children.

All of us that feel educators or persons who have chosen the profession of educators can educate all children, even those with special educational needs derived from visual impairment.
The function of a teacher is the vertebral axis of the future society and everyone acting as a teacher has to be proud of his profession in spite of difficulties. Teaching has a significant connection with the possibilities of transformation in order to achieve a more equitable, inclusive and balanced society.

Inclusive education is a reality in the world and its objective is to maximize presence, participation and learning, because inclusive education is not an alternative option, but something inevitable and teachers are fundamental elements of this model. Regular classes should be the first option to educate children with disability
 and special schools have to be an alternative to be considered when regular classes are not a solution.

We know that in some Latin American countries inclusive education is still in the phase of legislation and educational policies; while in other countries inclusive education is a reality in educational institutions. The importance of roles within the process of inclusion derives from this fact, because special and regular teachers have responded and they still respond today in a different way, according to the historic and cultural moments they were or are living. Also families and students define and promote changes in order to improve the quality of education along their educational trajectory.

Special and regular teachers will jointly support this process from early age. They will also encourage autonomy and independence, so that students with visual impairment are present in the classroom and they become actively involved, i.e. THEY WILL BE STUDENTS IN THE CLASSROOM, NOT JUST A PRESENCE IN THE CLASSROOM…

APTITUDES AND ATTITUDES OF EDUCATORS

There are two key concepts in teacher training: aptitudes and attitudes.

APTITUDE: “Acquired or natural ability for learning and proficiency in a specific area or discipline. Aptitude is expressed in interest, and is reflected in current performance which is expected to improve over time with training.”Aptitudes can be developed and are built through study, experiences, etc.

In order to acquire competence in a field, individuals have to get information, study and gain experience. Although knowledge acquisition is an individual moment, learning as a global category is built during interactions with other people. Thus, each person elaborates his own version of the acquired theoretical and technical knowledge. 

In the domain of aptitudes, individuals are in a position to build a solid theoretical framework from which they can present an argument of what they say or do;  that is to say,  to give a theoretical framework to concrete practice. For instance, when a specific learning material is prepared in two dimensions, like a bird, there has to be reason of why and how is done and what principles are respected in relation to tactile recognition. Also, it is necessary when teachers have to decide if a child with low vision has to learn Braille as well.

Just like aptitude indicates the quality of being “apt”, ATTITUDE indicates a predisposition to the act. Attitudes orient the actions towards a determined object. 

Teachers have the following attitudes:

· We believe in the possibilities of perfectibility of the human being, that is to say, in the potential to surpass himself.
· We have patience to face situations. Teachers face obstacles or difficult situations that cannot be solved in the same moment, because education is a process that moves forward by steps, not by jumps.

· We have hope. This attitude, together with the above mentioned, allows us to wait because you wait what you believe in.

· We have creativity. This attitude is related to ways of finding different strategies to favor teaching. It is the search of various resources so that the child can access to learning through different strategies and resources. 

· We have openness
a) 
Not to be “individualist” and to believe that it is necessary to work jointly with families, teachers and technicians of special and regular schools in order to achieve an EFFECTIVE INCLUSIVE EDUCATION.

b) To think about our general and specific continuing training. For instance, we have to stay updated in areas such as new technologies (ICTs -Information and Communications Technologies) that facilitate learning in classrooms. For different reasons, new technologies are scarcely used by some teachers. 
Attitudes have a willful aspect, but they are also connected to the emotional aspect of individuals who determine that they can improve these attitudes when necessary.

Aptitude and attitude are two closely related concepts that should be combined in the best possible way. Just like aptitudes can be developed, attitudes can be modified. 

Two teachers expressed their views about this topic
-English teacher (5th and 6th year- Secondary school)

“The key to educate students (also those with visual impairment) in the classroom is to have the will to do it. With the correct advice of special teachers, regular teachers do not have to make extra efforts. We just have to remember the use of correct and specific language and to read what is written in the blackboard…
    …The constant technology advances and the attitudes of students with visual impairment have favored the process of inclusion. I remember the old Perkins Braillers and the time it took to decode what was written, and the effort I made to learn it…   
… Due to the integration of students, there are times when we pleasantly “forget” that we have students with visual impairment in the classroom, because they follow the pace of the class on par with or better than non-disabled students.
…It has been a rewarding experience in the professional and human aspect…”

-Mathematics teacher (1st to 3rd year- Secondary school)
  “The work in the classroom is always the same … obviously I always imagine what I explain in words. In this way, it is easier to understand for my students with visual impairment … While other students are copying what is written on the blackboard, I usually dictate this information, exercises and solved problems to my students with disability. They use Braille or computers according to their need…     

I also dictate practical exercises to them to evaluate how many terms of the exercise they can copy in Braille in a single line.  My purpose is that they can solve them below, without losing mathematical coherence. For corrections, I ask them to read the problem resolution during the class, so that they can leave the classroom with the corrected work. In order to study the concept of volume, I used the bodies of our laboratory. The graphs of functions were prepared with different tactile materials…

These years have given me the chance to demonstrate that teachers can educate students with visual impairment without changing contents or objectives and without making adaptations…”  

Nowadays, the INCLUSIVE SCHOOL presents different challenges and it makes us consider the need of training all educators in order to educate all children. We should not focus on deficiencies of persons. We should promote building a social paradigm which states that barriers and problems are not in persons with disabilities, but in the organized society conceived for and by persons without disabilities. Society and school have to give adequate answers, promoting appropriate conditions to persons with disabilities so that they can achieve an effective social participation reasserting the principle of autonomy of all persons.

Historically, there have been two parallel systems: the regular education system and the special education system which maintained the need of specific teacher training. At present, we know that special education is part of general education system and inclusive education broke this dualism.

Jönsson clarifies this concept by comparing educational services with health services
. “Most of patients are treated at home or close clinics, some in hospitals and a few require intensive care attention. Normally, we do not consult a specialist for a common cold. Similarly, most children with special educational needs derived from visual impairment can attend regular schools; only a few require “intensive care” provided by specialists….”

The key element is the ATTITUDE IN THE ACT OF TEACHING. Jönsson adds “there is a great myth about the abilities required to work with children with disabilities .Terms like  “special education” and “special teachers” have made this area so special that it is considered a  “field of specialists” which are very few in developing countries. Most of the children with special educational needs derived from visual impairment need a generalist more than a specialist in inclusive education.”

ROLESOF EDUCATORS
· INCLUSIVE TEACHERS

Álvaro  Marchesi states five basic competences of an inclusive teacher to approach diversity in the education system:

1. 
To teach students, that is to say that the teacher has to be able to manage a classroom so that all students achieve key competencies in order to complete primary and secondary school levels. 

2. 
To organize the classroom so that all students learn with equal opportunities. They have to be sensitive to diversity of students which implies to adapt methodologies, in order to work in different groups and be willing to help.

3. 
To favor social and emotional development of students and, consequently, to generate a balanced and quiet environment. This implies participation, dialogue, representation of students, etc. to generate spaces for healthy and good relationships.

4. 
To work in teams because collaboration is vital to face and address diversity.

There are two levels within team work:

a. 
Collaboration. It means to talk to others, to share ideas, etc. and it implies mutual cooperation, opening and finding common points, etc.

b. 
Team project. It means to develop a project, a strategy and agreements. The function of teachers is not only working and teaching children and youth in the classroom, but it implies much more than that. 

5. 
To work with families is an essential aspect in the educational process; it requires preparation, mutual understanding, empathy, cooperation and understanding of their problems and difficulties. 

· SPECIAL TEACHERS

1. 
School staff working with children with visual impairment has to become special teachers in order to meet the special education needs of children with visual impairment at schools. 

2. 
To elaborate awareness and training programs aimed at the education community: principals, teachers, families, students and community members.

3. 
To help education community in the adaptation of physical environment with the aim of facilitating the inclusion of children with special educational needs. 

4. 
To elaborate the necessary curricular adaptations jointly with regular teachers. 

5. 
To coordinate schedules, classroom work, organization and methodology to address students with special educational needs derived from visual impairment with the regular teachers.

6. 
To provide group or individual out-of-class teaching ONLY when necessary.  

7. 
To observe and determine the need and use of appropriate equipment and materials.

8. 
To prepare adapted teaching material in accordance with the visual impairment of students.

9. 
To teach specific subjects like Braille,  Abacus, Orientation and Mobility, Activities of Daily Living and Low Vision in a comprehensive and contextual way.  Activities such as map reading, the use of geometry elements are also relevant. 

10. 
To support and guide families jointly with regular teachers.

11. 
To teach families and teachers ONLY what is needed according to age and school grade. 

12. 
To coordinate transference of information about the student’s educational path, when a change in school is produced. 

13. 
To advocate for specific training at higher level teacher training as PUBLIC EDUCATIONAL POLICY. 

Although the roles have been clearly stated and most of them have been accepted, we have observed in our daily teaching activity that roles can change according to some variables of the educational situation. Roles have to be flexible, in such a way that if a member of the inclusive educational team cannot play a role, it can be assumed by another member of educational team, as a co-responsible actor of the process. In this way, QUALITY EDUCATION is guaranteed. 

This is the principle of SUBSIDIARITY that the Social Doctrine of the Catholic Church recommends applying when someone has to perform a task oriented to the social welfare and it is not adequately done for any reason. That is to say, someone has to do what is not performed at least for a period of time.
When a student with disability ONLY STAYS in the classroom, probably roles are not adequately played. Then, stakeholders, as a team, should ask themselves: Why is the student not performing an activity? Is it because of his visual impairment or because he has no access to the adequate material to follow the curricular activities? Why is the student not participating in the physical education, technology or geography classes? Has he got maps? Does he know how to interpret maps?.

CONCLUSIONS

In order to achieve an effective social and educational inclusion, it is necessary that teachers
· WORK JOINTLY WITH ALL STAKEHOLDERS. Team work is essential, not only in statements, but also in experiences and in real life. Advising, supporting and listening to other person’s strategies are key elements.

· EMPOWER STUDENTS AND FAMILIES. To encourage an active participation of children, youth and families in the education process makes them co-responsible of education.

· ARE AWARE OF THE NEED OF CONTINUINGTRAINING.


If we take a pencil box, we will be surprised if we find a dozen pencils of the same color. When opening the box, we hope to find different colors that are an invitation to paint. When we enter the classroom, we, as teachers, expect that students answer in a particular way. We usually do not stop and think that our classroom can be like a pencil box: different ranges, shades, sizes, intensities… When we take a color pencil, different strokes appear according to the intensity of the act of painting….
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