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1 INTRODUCTION AND BACKGROUND TO THE STUDY
The importance of reading cannot be over emphasised in-today’s complex world.  Reading is a passport, a proof of knowledge, experience and education. Parents and teachers therefore, owe our society a responsibility of making our children good readers.  Reading is mostly with the use of sight but the case of the usually impaired persons is quite different.  They need to know braille in order for them to read.  Special educators, teachers and parents especially those directly concerned with the bringing up of the visually impaired should take reading and ways of helping them read seriously. This should be given paramount consideration as well as other aspects of their education.  Stimulation, needed for developing reading such as reading aloud to the blind, using of concrete objects in telling stories which enhance reading should be introduced at the appropriate time.

The school for the Blind at Gindiri (SGB) is one of the first established schools for the blind in Nigeria.  This school was established by the Sudan United Mission (SUM) in 1953.  Before the school had its full establishment, the actual construction of the school-building, hostel, kitchen, well and a staff house was between 1950 - 1951 by a British, Mr. Fralius Mills/SUM who later left Nigeria due to ill-health.  His aim was to teach the blind pupils how to read the bible and how to become Christians.

Miss Price (British/SUM) took over from Mr. Fralius Mills from 1952 and officially opened the school in 1955 with six students.  Two Nigerian teachers were employed as staff (Mr. Edet Otu and Mr. Markus).  The first headmistress of the school took the students to different Churches in order to propagate the gospel and to make the school known.
The subjects taught were Christian Religious Knowledge, Crafts, Hausa, Braille and Arithmetic. The students attended the primary school for four years, before a new set of pupils was admitted. The second in-take of blind students was started by Miss P. Allan (British/SUM ).  She continued the work of Miss Price but had to leave in 1961 because of ill-health.  Mr. Edet Otu took over from her and became the first Nigerian headmaster of S.B.G.  He built nine classrooms, another staff house and the extension of the hostel.  He made the school known all over Nigeria and  neighbouring countries such 

as Benin, Niger, Cameroon and Chad.  He visited many churches to propagate the gospel as his predecessors did.

In 1964 under his leadership the State government recognised the school and paid part of the salaries of the teachers.  The primary education section was extended to seven years and roughly the present primary syllabus introduced.  The first braille machines came into used and he introduced shorthand braille in order to prepare the students for training as clerks.  This was a remarkable and fruitful period in the history of the school.

Between 1969 – 1977, Mr. Daci Gunat became headmaster.  He had two new boys’ hostels built, 4 staff houses, the assembly hall and an extension of the school building.  He began a faring project for the blind children.  The Federal Government came to recognise the school and helped with grants.  The State Government took over full responsibility for the salaries of the teachers, paid capital grants so that the school could abolish the school fees.  The Sudan United Mission (SUM) handed over the school responsibilities to the Church of Christ in Nigeria (COCIN) who became the new proprietor of the school till dateFrom 1978 the school passed through the hands of about 4 headmasters.  Mr Bidi G.D. Genka became the head of the school in 1983.  He built one more staff house, a pigsty and a play ground for the primary kids and changed the bucket latrines to water system toilets.  He took up Miss Price’s idea about intensifying the publicity work.  The school visited COCIN churches, launched an annual “End of Term Festival”, designed school pamphlets in Hausa and English.

A resource-room was set up and printed books transcribed into braille.  Under his leadership a handbook for teaching practice students was developed and the importance of the crafts department re-emphasized.  In November 1985, the school opened Vocational Training Courses for blind adults (farming, animal husbandry, crafts).  Mr. Genka negotiated with the Chiefdom of Gindiri and got half a square mile farmland at Pyengiji.  In connection with the staff, children school Gindiri and the University of Jos   Special Education Department; the school did a pilot project on integration of usually handicapped students in January 1986.  The school has since then passed through many hands and a lot of progress.

Mr. Daniel Maisemari is the present headmaster of the school.  The total number of pupils in the school is 101 with 13 staff.  He is running a reversed integration of 24 sighted pupils coming from within the area and schooling together with the blind children.  There is integration in other local government areas of 5 pupils in different schools.  The special class has 25 students that is, people who became blind while in secondary, tertiary schools or adulthood.  They spend two years in the school to learn braille, typing, handcraft, mobility and basic daily living skills.

In order to improve the quality of integration in the various local government areas, the school runs seminars, workshops with regular teachers, social workers, and parents of the blind children.

1.2
STATEMENT OF THE PROBLEM
This research is aimed at assessing reading problems among the usually impaired pupils in the school for the Blind, Gindiri.  The main issue is actually to take up primaries one and two of the school which are the classes where reading begins.  The researcher’s aim was to assess the pupil’s reading problems and try to see whether they are able to read at that level or not.  It was also to monitor reading and try to find out possible problems of reading, which actually starts at this level of education.  A theoretical frame work which backs up the study will give more insight on how to go about discovering the problems of reading at this level of education.

1.3
PURPOSE OF THE STUDY
The purpose of the study was to assess reading problems among the usually impaired pupils of primary one and two of the school for the Blind, Gindiri.  This was aimed at bringing out practical suggestions on reading effectiveness and progress which is one of the greatest problems in education today not only among the visually impaired.  In addition, the researcher has a keen interest in the education of the visually impaired and reading the backbone to all success in an academic career.  So it is only through a good foundation in reading that the visually impaired can go to any good educational ladder.

1.4
THEORITICAL FRAME WORK
Lists of frequently used words are valuable in a number of aspects of language arts instruction.  High frequency words may be used to form the basis for beginning reading materials.  Teachers use high frequency word lists as a starting point for the development of a child’s sight vocabulary.  Others uses traditionally include reading assessment, spelling instruction and to determine the readability of books (Umolu, 1985).

Numerous lists of high frequency English words have been compiled in both the United Kingdom and America.  These lists are derived from one of three sources depending on the purpose of the list.  Lists of spelling words are based on the words most often used in letter writing.  Some lists are derived from frequency of words in various categories of printed mater, for example children’s books technical books, etc.  Others have been compiled from the spoken vocabulary of children at various ages.  For the purpose of reading instruction and development of reading materials, lists of the most common words in pint and of the spoken vocabulary of children are used (Umolu, 1985).

One of the earliest and still popularly used lists of teachers in America is the Dolch Basic Sight Word list of 220 words which was originally based on frequency of words in pint in the 1920's (Dolch 1939).  As these words occur so frequently in print, it is believed to be important that children learn to read them instantly by sight, when they encounter them.  Dolch works, therefore, are traditionally among the first words that teachers in American schools introduce to children when developing a basic sight vocabulary.  In the United Kingdom, a list of the spoken vocabulary of five and six year olds compiled by Burroughs (1957) was used as the basis of the Queen way Reading Scheme (1969) for primary school children.  Recently, an adult basic word list has been developed from computer analyses of the words used by illiterate adults in the U.S.A in microcomputer lessons based on the language experience approach (Wangberg, Thompson and Levitov, 1984)

It is important to note that of all the English language vocabulary lists developed in the U.K and America, and there have been many, no single list of high frequency words has emerged.  Function words such as a, the, to, of, and  so fort are at the top of every lists, of five the fifty words, they begin to differ, depending on the source of the words.  This is because the frequency of words used, whether spoken or in print, reflects the culture, experiences and interests of any given group of people.  This has important implications for educators in Nigeria.  It cannot be assumed that a high frequency vocabulary list developed in the U.K.  or  America is appropriate for use in Nigerian schools.  Awoniyi has pointed out the need for children’s reading material to be based on the vocabulary and experience of Nigerian children.  According to him, ..... “ there  has not been a study of vocabulary of Nigerian children either in their mother-tongue environment or in a foreign language that could help-textbook and story writers to use the actual vocabulary of children” (Awoniyi, 1983:74).

 In recognition of this need, a vocabulary list has been developed based on the oral English of primary school children in Jos area schools(see Table 1.1) (Umolu, 1985).  The Language Sample used were stories  which had been dictated by children receiving special reading instructions based on the language experience method.  This instruction was carried out by special education students for children needing extra help in learning to read.  A total of one hundred stories dictated by fifty children, nine in primary one and forty-one in primary two, were analysed . Half the children were male and half female.  Each of the three primary schools used English as the medium of instruction and all the children  received reading instructions in the English language.

Using the language experience method, each child dictated a story while the teacher wrote down exactly what the child said without “correcting” his spoken English.  Most of the children’s stories were therefore in non-spoken English with same pidgin constructions mixed in.  The children were encouraged to tell stories about everything that interested them.  When children seemed unable to think of something to talk about, they would be taken for a walk around the school compound or shown pictures, usually of animals, to help give them ideas for a story.  Animal - stories were the most popular among the children (Umolu, 1985).

The one hundred words which occurred most frequently in the children’s stories are found below.  The words are listed in order of frequency of occurrence ranging from the first word, “the” which was used 462 times to the hundredth word, “total” which occurred 10 times.

Table 1.1:  The 100 High Frequency Words Table of Umolu (1985)

	1
	the
	28
	children
	55
	This
	82
	two

	2
	and
	29
	house
	56
	about
	83
	big

	3
	a
	30
	Me
	57
	once
	84
	can

	4
	he
	31
	we
	58
	See
	85
	flower

	5
	is
	32
	cat
	59
	upon
	86
	let

	6
	to
	33
	when
	60
	with
	87
	live

	7
	i
	34
	it
	61
	Bird
	88
	no

	8
	my
	35
	so
	62
	 book
	89
	take

	9
	one
	36
	her
	63
	brother
	90
	who

	10
	was
	37
	time
	64
	Do
	91
	from

	11
	then
	38
	will
	65
	have
	92
	our

	12
	said
	39
	are
	66
	mother
	93
	story

	13
	lion
	40
	dog
	67
	Then 
	94
	all

	14
	in
	41
	for
	68
	after
	95
	has

	15
	there
	42
	saw
	69
	Buy
	96
	king

	16
	they
	43
	came
	70
	going
	97
	snake

	17
	eat
	44
	monkey
	71
	home
	98
	what

	18
	day
	45
	tree
	72
	Not
	99
	friend

	19
	man
	46
	father
	73
	want
	100
	told

	20
	boy
	47
	say
	74
	woman
	
	

	21
	his
	48
	school
	75
	table
	
	

	22
	went
	49
	she
	76
	bush
	
	

	23
	go
	50
	you
	77
	Kill
	
	

	24
	that
	51
	him
	78
	meat
	
	

	25
	tortoise 
	52
	on
	79
	Of
	
	

	26
	food
	53
	some
	80
	stone
	
	

	27
	rat
	54
	come
	81
	their
	
	


 Umolu (1985)   recommended the 100 high frequency works for Nigerian children after her research found out that most of the words were in some books used in primary schools in Nigeria.  Book one of four English/reading books in many Nigerian schools had these words.

This researcher realised that in order to administer this theory to the visually impaired, the 100 -frequency word list had to be brailled.  The role says the teacher or any person administering the assessment should have a set of 100 words card based on the high frequency word list prepared by Umolu, 1985.  The child is asked to reach each of the first 25 flash cards as they are shown to him one at a time.  These 25 words are the most common of the 100 words.  Each word read correctly within five seconds of presentation is ticked on the child’s individual record sheet of the 100 high frequency words.  If the child can not read up to 10 of these words he is considered a non-reader and a reading readiness assessment is carried out next, the remaining 75 sight words are  tested  and entered on the child’s records sheet.  Since this study was dealing with the blind, the words had to be brailled and felt tacitly by the blind instead of flashcards.  But all the roles needed were followed by the blind even though they cannot use their sight.

1.5
SIGNIFICANCE OF THE STUDY
It is expected that the findings and recommendations based on this study will be of assistance to the visually impaired, parents, teachers and whoever is concerned with the education of the visually impaired persons. 

It is also hoped that the research will provide some useful solutions to the problems of reading among the visually impaired persons involved in the study to be better individuals in their endeavours.  As educated by Miller (1978)… 

“Modern Society places a high priority on man’s efficiency in reading.  With the sky rocketing growth in human knowledge and the increasing complexity of the vocational environment, an individual who is limited in his reading skills faces serious problems of many kinds.” 
The research is intended to serve as a reference or source of information other researchers to go in the study of reading problems among the visually impaired persons and the generality of mankind.  Johnson (1958) points out that a nation can not be string and competitive in a global economy and a democracy can not fulfill its promise of opportunity for all if a large percentage of its citizen are illiterate.  We are in the era of democracy in our country so we should fight for this through researches.

The research will also sensitise the curriculum planners, teachers and parents to take reading as a major subject in the school system in order to made up with the demands of reading as a necessity to human development.

1.6
DELIMITATION OF THE STUDY
The research was aimed at assessment of reading problems among the visually impaired at the school of the Blind Gindiri of Mangu local government of Plateau State.  The choice of the school is simply because they are running the primary and the special class.  And many of the children with reading problems can be identify from their primary one and two.  So the school stands in the better position to have children who have just started learning to read.

Their ages might not be the same with those of the “normal” children who at primaries one and two are still young due to their visual problems.

3.1
METHODOLOGY, DESIGN AND PROCEDURE
3.2
STUDY AREA
The study took place at the school for the Blind at Gindiri of Mangu Local Government area of Plateau State, Nigeria (Figures 3.1 and 3.2).   Plateau state is made up of Seventeen (17) Local Government Areas out of which Mangu is one.

Mangu Local Government Area, covers a total land area of about 3,619 square kilometers and has an estimated population of about 181, 397 people as pr projected from the 1963 census.  Mangu Local Government Area is made up of thirty two  (32) districts.  The dominant groups are Mwaghavul, and Pyem tribes.

Mangu town, the capital of the Local Government Area is famous for its weekly market on Fridays which attracts traders and business men and women from all over the country because of the abundance of grains (chiefly maize) and Irish potatoes.

Gindiri is the nerve center of the LGA and has one of the oldest and most complex educational establishments set up by the Sudan United Mission (SUM) since the 1930s.  There is also a College of Education at Gindiri.

3.2
RESEARCH DESIGN:
The qualitative research method has been chosen for the study.  This method was adapted because it really gives the picture of what is happening among the visually impaired or special education research needs.  This method is intended to obtain the sample and generalize the result to the larger population of the visually impaired persons in the society and that of school for the blind at Gindiri.

3.3
POPULATION AND SAMPLE OF STUDY:
The population of the study consisted of primary one and two  pupils of the school for the blind, Gindiri.  The two classes have a population of 24 pupils including the sighted one, who are integrated in these classes.  All available pupils in the school during the study period were recruited for the study.

The sample of the study was taken from the research population to ensure adequate presentation which was still out of the 24 pupils.

3.4 SAMPLING TECHNIQUES:

A letter of introduction endorsed by the researcher’s Head of Department was presented to the Headmaster of the school for the Blind at Gindiri to seek his support and cooperation.  The researcher was then introduced by the Headmaster to the teachers of primaries one and two where the study was supposed to take place.

The researcher explained the purposes of the study to the teachers concerned and their consent was sought and gained.  Questions pertaining to the study were answered.  The researcher was introduced to the blind pupils of each class, the aims of the study and its advantages to the pupils were explained and their consent was sought and gained before the commencement of the study.

All the visually impaired in the two classes were chosen since the research is concerned with the visually impaired.  In primary one, there were 6 visually impaired and 5 in primary two.  A total number of 11 pupils were involved in the study.

3.5
INSTRUMENTS FOR DATA COLLECTION:

The 100-frequency word list of Umolu (1985) which was well explained in chapter one was used for data collection.  In chapter one, the words are in print but it was braille for proper administration and also to meet the needs of the visually impaired children.  The administration was done according to what the theory or instrument demands as explained in chapter one.  That is, the child read the brallie words and it is ticked against each word as he/she reads until the words are finished or the child stops where his/her reading level is reached.  Addition information collected included the gender and age of each pupil as well as onset of blindness.  The braille word frequency of each pupil was transcribed into ordinary language and logged into a computer for data analysis.

3.6
METHODS OF DATA ANALYSIS:


Due to the small sample size for this study, only frequency tables were made for each word.  The 100 words were divided into 4 groups of 25 words. Chi - square test was used to compare children’s reading ability of words that were correctly read from those that were not.

4.0
RESULTS AND DISCUSSION
4.1
RESULTS
The ages of the pupils varied from 10 to 27years; the mean age was 24.6.  Six of the pupils were in primary one while the remaining five were in primary two.  There were four females and seven males.  Of the 11 pupils studied three (27.%) were blind from birth and 8 (72.7%) became blind later in life.  The frequency of the reading responses as stated by the pupils are shown in Table 4.1.

Of the first 25 words, all the pupils were able to read “and” “a” and “day” while none of the pupils could read the word “tortoise”.

In the next group of 25 words i.e. the 26th to the 50th word, none of the pupils could read the words “saw”, “come”, “tree”, “say”, and “school”.

The results showed that of the 11 pupils, only two (18.18%) managed to read to the 50th word i.e. “you”.  None of the pupils read beyond the 50th word.  Figure 4.1 shows the graph of frequency of correctly and incorrectly read words.  The results presented in Figure 4.1 show that the frequency of correctly read words decreased from the word “the” to the fiftieth word “you” and maintained a steady zero to the hundredth word “told”.  Figure 1 also shows that the reverse is true for incorrectly read words.

Table 4.1:
FREQUENCY OF THE READING RESPONSES AS GIVEN BY THE PUPILS
( =
Correct reading

X =
Not correct reading

B =
Blind from Birth

L =
Blind later in Life

	Number of Pupils Studied
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	11

	Age (years)
	15
	10
	14
	11
	25
	17
	12
	15
	13
	12
	27

	Class
	2
	2
	2
	2
	1
	1
	1
	1
	1
	2
	1

	Sex
	M
	F
	F
	M
	M
	M
	M
	F
	F
	M
	M

	Onset of Blindness:
	
	
	
	
	
	
	
	
	
	
	

	From Birth
	
	
	B
	
	
	
	B
	
	
	B
	

	Later in Life
	L
	
	
	L
	L
	L
	
	L
	L
	
	L

	Word Frequency
	
	
	
	
	
	
	
	
	
	
	

	1.  the
	(
	(
	(
	(
	(
	(
	(
	X
	(
	(
	(

	2. and
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(

	3. a
	(
	(
	(
	 (
	 (
	 (
	(
	(
	(
	(
	(

	4. he
	(
	(
	(
	 (
	 (
	(
	(
	X
	(
	(
	(

	5. is
	(
	(
	(
	X
	(
	(
	X
	(
	(
	(
	(

	6. to
	(
	X
	(
	X
	(
	(
	X
	(
	X
	(
	(


	7. I
	(
	(
	(
	X
	(
	(
	(
	(
	(
	(
	(

	8. my
	(
	(
	(
	(
	X
	(
	(
	X
	X
	X
	X

	9. one
	(
	(
	(
	(
	(
	(
	(
	(
	X
	(
	X

	10. was
	(
	X
	(
	X
	X
	(
	X
	X
	(
	(
	(

	11. then
	X
	X
	(
	(
	X
	(
	(
	(
	X
	X
	X

	12. said
	(
	X
	(
	X
	(
	X
	(
	(
	(
	X
	(

	13. Lion
	X
	X
	(
	X
	X
	(
	(
	X
	(
	(
	X

	14. in
	X
	(
	(
	X
	X
	(
	X
	X
	(
	(
	X

	15. there
	X
	X
	X
	X
	(
	X
	X
	(
	X
	(
	(

	16. they
	X
	X
	X
	X
	(
	X
	X
	(
	X
	(
	X

	17. eat
	(
	(
	X
	X
	X
	(
	X
	(
	(
	(
	(

	18. day
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(

	19. man
	(
	(
	(
	(
	X
	X
	(
	X
	(
	(
	(

	20. boy
	(
	(
	(
	(
	(
	(
	(
	X
	X
	(
	(

	21. his
	X
	X
	X
	X
	(
	X
	(
	X 
	X 
	X 
	X 

	22. went
	X
	X
	X
	X
	X
	(
	X
	(
	(
	(
	(

	23. go
	(
	(
	(
	(
	(
	(
	X
	X
	X
	(
	(

	24. that
	X
	X
	X
	(
	(
	(
	X
	X
	X
	(
	X

	25. tortoise
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X

	26. food
	X
	X
	X
	X
	X
	(
	X
	X
	X
	X
	X

	27. rat
	X
	X
	X
	X
	X
	(
	X
	X
	X
	X
	X

	28. children
	X
	X
	X
	(
	(
	X
	X
	X
	X
	X
	X

	29. house
	X
	X
	X
	X
	(
	(
	X
	X
	X
	X
	(

	30. me
	X
	X
	(
	X
	X
	X
	X
	X
	X
	X
	X

	31. we
	X
	(
	(
	(
	(
	X
	X
	X
	X
	X
	X

	32. cat
	X
	(
	(
	(
	(
	(
	X
	X
	X
	X
	(

	33. when
	X
	X
	(
	(
	(
	X
	X
	X
	X
	X
	(

	34. it
	X
	X
	(
	X
	(
	(
	X
	X
	X
	X
	X

	35. so
	X
	X
	(
	X
	(
	(
	X
	X
	X
	X
	(

	36. her
	X
	
	(
	(
	X
	X
	X
	X
	X
	X
	X

	37. time
	X
	X
	(
	(
	X
	X
	X
	X
	X
	X
	X

	38. will
	X
	X
	X
	(
	X
	(
	X
	X
	X
	X
	X

	39. are
	X
	X
	X
	X
	X
	(
	X
	X
	X
	X
	X

	40. dog
	X
	X
	(
	X
	X
	(
	X
	X
	X
	X
	X

	41. far
	X
	X
	X
	(
	X
	X
	X
	X
	X
	X
	X

	42. saw
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X

	43. come
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X

	44. monkey
	X
	X
	X
	(
	X
	X
	X
	X
	X
	X
	X

	45. tree
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X

	46. father 
	X
	X
	(
	(
	X
	(
	X
	X
	X
	X
	X

	47. say
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X

	48. school
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X

	49. she
	X
	X
	X
	X
	X
	(
	X
	X
	X
	X
	X

	50. you
	X
	X
	X
	(
	X
	(
	X
	X
	X
	X
	X

	51. him
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X

	52. on
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X

	53. some
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X

	54. came
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X

	55. this
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X

	56. about
	X
	X
	X
	X
	X
	X 
	X
	X
	X
	X
	X

	57. once
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X

	58. see
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X

	59. upon
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X

	60. with
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X

	61. bird
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X

	62. book
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X

	63. brother
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X

	64. do
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X

	65. have
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X

	66. mother
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X

	67. them
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X

	68. after
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X

	69. buy
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X

	70. going
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X

	71. home
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X

	72. not
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X

	73. want

	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X

	74. woman
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X

	75. table
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X

	76. bush
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X

	77. kill
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X

	78. meat
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X

	79. of
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	.X

	80.stone
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X

	81. their
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X

	82. two
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X

	83 .big
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X

	84. can
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X

	85. flower
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X

	86. let
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X

	87. live
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X

	88. no
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X

	89. take
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X

	90. who
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X

	91 .from
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X

	92. our
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X

	93. story
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X

	94. all
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X

	95. has
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X

	96. king
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X

	97. snake
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X

	98. what
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X

	99. friend
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X

	100. told
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X


Tables 4.2 and 4.3 show the detailed analysis of the results of the first 25 and second 25 words.  The results in Table 4.2 indicate that the first 25 words were easier to read than the second 25 words i.e. numbers 26 - 50 that were more difficult to read (Table 4.3).

Pupils 3 and 6 proved to be the most intelligent with rating scores of 13.1% and 13.6% respectively followed by the 6th, 4th and 11th pupils (Table 4.4).  The illustration in Figure 4.2 shows that there was a marked variation between correctly and incorrectly read words with the highest frequency of correct reading at 30 and that of incorrect reading at 86.  On the overall, only 20.0% of the words were correctly read.

Table 4.2 :
FREQUENCY OF KNOWLEDGE OF READING OF SIGHT WORD RECOGNITION OF THE FIRST 25 HIGH FREQUENCY WORDS AMONG THE PUPILS.

	S/N
	WORD
	CORRECT READING             N0  %
	UNABLE TO READ OR INCORRECT READING

N0   %

	1
	The
	10   (90.9)    
	1  (9.1)

	2
	And
	11   (100)
	0  (0.0)

	3
	A
	11    (100)
	0  (0.0)

	4
	He
	10   (90.9)
	1 ( 9.1)

	5
	Is
	9    (81.8)     
	2 (18.2)

	6
	To
	7    (68.6)
	4 (36.4)

	7
	I
	10  (90.9)
	1 (9.1)

	8
	My
	6  (54.5)
	5 (45.5)

	9
	One
	8  (72.7)
	3 (27.3)

	10
	Was
	6   (54.5)
	5 (45.5)

	11
	Then
	6   (54.5)
	5 (45.5)

	12
	Said
	7   (63.6)
	4 (36.4)

	13
	Lion
	4   (36.4)
	7 (63.6)

	14
	In
	5   (45.5)
	6 (54.5)

	15
	There
	4   (36.6)
	7 (63.6)

	16
	They
	3   (27.3)
	8 (72.7)

	17
	Eat
	5   (45.5)
	6 (54.5)

	18
	Day
	11 (100)
	0 (0 - 0)

	19
	Man
	9   (81.8)
	2 (18.2)

	20
	Boy
	10 (90.9)
	1 (9.1)

	21
	His
	2   (18.2)
	9 (81.8)

	22
	Went
	5   (45.5) 
	6 (54.5)

	23
	Go
	9   (81.8)
	2 (18.2)

	24
	That
	4   (36.4)
	7 (63.6)

	25
	Tortoise
	0   (0.0)
	11 (100)


Table 4.3:
FREQUENCY OF KNOWLEDGE OF READING OF 

SIGHT WORD RECOGNITION OF THE SECOND 25 HIGH REQUENCY WORDS AMONG THE PUPILS.
	S/N
	WORD
	CORRECT READING

N0  %
	UNABLE TO READ OR INCORRECT READING

N0   %

	26
	Food
	1 (9.1)
	10 (90.9)

	27
	rat
	4 (36.4)
	7 (63.6)

	28
	children
	2 (18.2)
	9 (81.8)

	29
	house
	3 (27.3)
	8 (72.7)

	30
	me 
	2 (18.2)
	9 (81.8)

	31
	we
	4 (36.4)
	7 (63.6)

	32
	cat
	 6 (54.5)
	5 (45.5)

	33
	when
	4 (36.4)
	 7 (63.6)

	34
	it
	3 (27.3)
	8 (72.7)

	35
	so
	4 (36.4)
	7 (63.6)

	36
	her
	2 (18.2)
	9 (81.8)

	37
	time
	2 (18.2)
	9 (81.8)

	38
	will
	2 (18.2)
	9 (81.8)

	39
	are
	1 (9.1)
	10 (90.9)

	40
	dog
	2 (18.2)
	9 (81.8)

	41
	far
	1 ((9.1)
	10 (90.9)

	42
	saw
	0 (0.0)
	11 (100)

	43
	come
	0 (0.0)
	11 (100)

	44
	monkey
	1 (9.0)
	10 (90.9)

	45
	tree
	0 (0.0)
	11 (100)

	46
	father
	3 (27.3)
	8 (72.7)

	47
	say
	0 (0.0)
	11 (100)

	48
	school
	0 (0.0)
	11 (100)

	49
	she
	1 (9.1
	10 (90.9)

	50
	you
	2 (18.2)
	9 (81.8)


TABLE 4.4:
COMPARISON OF READING KNOWLEDGE OF SIGHT WORD RECOGNITION OF HIGH  FREQUENCY WORDS AMONG THE PUPILS.

	
	PUPILS
	

	Knowledge of reading of the word
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	11
	Total

	
	No%
	 No%
	No%
	No%
	No%
	No%
	No%
	No%
	No%
	No%
	No%
	No%

	Frequency of correctly read words
	15 (6.8)


	16 (7.2)


	29

(13.1)


	22

(10.0)
	24

(10.9)


	30

(3.6)


	14

(6.3)


	15

(6.8)


	14

(6.3)


	20

(9.0)


	22

(10.0)


	221 (20.0%



	Frequency of incorrectly read words
	85

(9.7)
	84

(9.6)


	71

(8.1)


	78 (8.9)


	76

(8.6)


	70

(8.0)


	86

(9.8)


	85

(9.7)


	86

(9.8)


	80

(9.1)


	78

(8.9)


	879 (80.0%

	Total
	100

(9.1)
	100

(9.1)
	100

(9.1)
	100

(9.1)
	100

(9.1)
	100

(9.1)
	100

(9.1)
	100

(9.1)
	100

(9.1)
	100

(9.1)
	100

(9.1)
	1100

(100.0)


X2 = 21.43; df = 10;   P>0.05
4.1.1
Reading Knowledge and Clinical Characteristics of the Pupils.

When the reading ability of the pupils was compared from the onset of blindness, it was discovered that 71.5% of words were read by pupils who were blind later in life compared to 28.5% words by those who were blind from birth. Table 4.5 shows that there was however no statistically significant relationship (P>0.05) when the reading of the pupils and the onset of blindness were compared.

4.1.2
COMPARISION OF READING ABILITY OF THE PUPILS WITH THEIR DEMOGRAPHIC CHARACTERISTICS.

4.1.2.1 Age of the Pupils

For the purpose of analysis, the ages of the pupils were grouped into two (10 -15 and above fifteen).  The results in Table 4.6 revealed that younger blind pupils could read better than the older ones [65.6% words versus 34.4% words respectively] (P<0.05).

4.1.2.2 Primary Class of the Pupils

Of the 1100 words that were read by the pupils, 221 (20.0%) were correctly read.  Table 4.7 shows that primary one pupils (n=6) could read better than primary two pupils (n=5) [53.8% words versus 46.2% words respectively] (P>0.05).

4.1.2.3 Sex of the Pupils 

One hundred and forty-seven (66.5%) words were correctly read by male pupils (n=7) compared to 33.5% by female pupils (n=4).  No statistically significant relationship was established between this finding and the sex of the pupils (P>0.05).
TABLE 4.5:
COMPARISON OF KNOWLEDGE OF READING OF SIGHT WORD RECOGNITION OF HIGH FREQUENCY WORDS WITH THE ONSET OF BLINDNESS AMONG THE PUPILS.

	
	Onset of blindness
	

	Knowledge of reading of  Sight Word Recognition
	Blindness

From Birth (n=3)

No( %)
	Blindness

later in life (n=8

No (%)
	Total

No (%)

	Cumulative frequency of correct knowledge
	63 (28.5)
	158 (71.5)
	221 (20.0)

	Cumulative frequency of in correct knowledge
	237 (27.0)
	642 (72.0)
	879 (80.0)

	Total
	300 (27.3)
	800 (72.7)
	1100 (100)


X2 = 0.2574, df = 1, P> 0.05 

Table 4.6:
COMPARISON OF KNOWLEDGE OF READING OF SIGHT WORD RECOGNITION OF HIGH FREQUENCY WORDS WITH THE AGE OF THE PUPILS.
	
	Age(years)
	

	Knowledge of reading of sight word recognition
	10 - 15

(n=8)

No (%)
	Above 15

(n=3)

No (%)
	Total

No (%)

	Cumulative frequency of correct knowledge
	145 (65.6)
	76 (34.4)
	221 (20.0)

	Cumulative frequency of in correct knowledge
	655 (74.5)
	224 (25.5)
	879 (80.0)

	Total
	800 (72.7)
	300 (27.3)
	1100 (100)


X2 =6.065, df = 1, P< 0.05

TABLE 4.7:
COMPARISON OF KNOWLEDGE OF READING OF SIGHT WORD RECOGNITION OF HIGH FREQUENCY WORDS WITH THE CLASS OF THE PUPILS.

	
	Class of Pupil
	

	Knowledge of reading of sight word recognition
	Primary

(n=6)

No (%)
	Primary two

(n=5)

No (%)
	Total

No (%)

	Cumulative frequency of correct knowledge
	119 (53.8)
	102 (46.2)
	221 (20.0)

	Cumulative frequency of in correct knowledge
	481 (54.7)
	398 (45.3)
	879 (80.0)

	Total
	600 (54.5)
	500 (45.5)
	1100 (100)


X2 = 0.0913, df = 1, P> 0.05

TABLE 4.8:
COMPARISION OF KNOWLEDGE OF READING OF SIGHT

WORD RECOGNITION OF HIGH FREQUENCY WORDS WITH THE 
SEX OF THE PUPILS.

	
	Sex
	

	 Knowledge of reading of sight word recognition
	Male

(n=7)

No (%)
	Female

(n=4)

No (%)
	Total

No (%)

	Cumulative frequency of correct knowledge
	147 (66.5)
	74 (33.5)
	221 (20.0)

	Cumulative frequency of in correct knowledge
	553 (62.9)
	326 (37.1)
	879 (80.0)

	Total
	700 (63.6)
	400 (36.4)
	1100 (100)


X2 = 0.882, df = 1, P> 0.05.

4.2
DISCUSSION:

This type of research using the high frequency sight word recognition was used in the Jos area by Umolu, (1985).  The similarities with the present research is that, it all used the same 100 high frequency word list.  Secondly it was used for primary school pupils who are beginning readers.  The difference between this study and that of  Umolu  is that, sighted pupils were used in Jos area while the researcher used the visually impaired pupils from the school for the blind at Gindiri.  The results in this study are different from those of Umolu because the visually impaired had a different method of reading which was braille which many beginning readers find hard to read compared to print reading.  Comparatively, Umolu’s research yielded much fruit by the sighted than the present research on the visually impaired.  The reason may be that, some of these word were seen everyday by the sighted pupils in Umolu’s study.  Seeing attaches more meaning to words than some one who does not see.  Sighted pupils may therefore show more fluency in their reading abilities than the visually impaired pupils.

The researcher also discovered the problem of foreign language among the pupils.  They had problems in reading English as a third language.  Many of them speak their native language. Hausa and English are foreign languages to them.  There is no standard reading assessment material which is based on the vocabulary and experience of Nigerian children.  Just like (Awoniyi, 1983:34) pointed out that there is none and there is a need for such vocabulary for our children in order to improve on our reading especially for beginning readers.

In the study, there were many old people still in primaries one and two.  From those interviewed, many of them were doing farming at home without schooling.  It was when they become blind that they were sent to school.  Some were just abandoned at home and the complain from their parent was that, how can someone without eyes learn and read in school.  It was just by chance some of them came to the school due to the Church, Missionaries or philanthropists, who talked to their parents.  Just as it was mentioned in chapter two that, many of our parents don’t have interest in reading, that is what happened to many of them.  If parents of these ones had interest in reading they will not leave their children at house for such a long period.

The pupils could read most words from number 1-25 and lesser from 25-50.  Many of the pupils complained of not reading further.  Some had the problem of feeling the braille dots as they are still learning braille as a means of writing and reading.  So when they read it for minutes, they complained.  That was the reason why no pupil attempted to read the words from 51 – 100.

Seventy one point five percent of those who became blind later in life could read better than those who became blind from birth.  This could be because they were exposed to print before they became blind.  Also children learn throughout what they see, experience and they imitate.  These ones must have gained the experience of learning through seeing and using these words which later help them even when they lost their sight.

Table five shows that sixty five percent of the younger pupils could read better.  The reason could be that at early age, the younger ones may have accepted their situation faster and adapt to it.  Also, it is well known that children learn and develop their skills at early age.  This could have contributed to their reading skills compared to someone who is learning of such activities especially learning of braille at an advanced age. 

The sense of feeling the braille need to be developed which is slower in older than younger people.  This could be very true to the pupils in the school for the blind at Gindiri as many of them were left idle at home before coming to the school.

Comparatively, primary one pupils could read better than primary two pupils as showed on Table six.  This could happen depending on the interest and the foundation on which the pupils were laid.  As explained in chapter two, many of our teachers today do not have reading as a subject in class for the pupils.  Also, parents might contribute to this, either negatively or positively.  If the children are from a home where the parents encourage them, they could perform better.  But the reverse could be the case.  The primary one pupils might have fallen in the hands of a good teacher, encouraged by others or personal interest in schooling which makes them perform better than the primary two pupils

5.3.CONCLUSION:
In conclusion, much work needs to be done to improve the reading habits of our visually impaired pupils.  This is because they cannot do without reading as far as schooling is concerned.  It is only when we have laid a good foundation both at home and school that things will be better for them.

This study should serve as a source of encouragement to special education specialists in the area of visual impairment, for more studies and development of instruments for reading assessment in our schools and society at large.  Most of the reading instruments for reading assessment in our society do not consider our visually impaired persons.

5.4
RECOMMENDATIONS:
From the study, it has been deemed necessary to make the following recommendations.

1.
There should be an instrument for assessment of reading based on braille materials.

2. 
The teachers and heads of schools for the blind and other handicaps should make reading as part of the subject in their school timetable.

3.
Curriculum planners of this nation should see reading as an essential ingredient in education and should implement it our curriculum especially in blind schools.

4.
Parents of blind and other handicap children as well as normal children should endeavour to buy books of interest, which are based on the children’s experience and background for reading at home.  

They should be interested in it and make reading as part of the family programme. The researcher feels that with the implementation of the above recommendations, there might be a difference in reading abilities of blind children in our society.

5.5
SUGGESTIONS FOR FURTHER STUDY:
There is no end in education and research.  More research should be conducted on aspects of reading especially in the area of the visually impaired on how to improve their reading abilities. This study can be carried out in other blind schools in Nigeria to shed more light on its importance and practical ways of implementing in our communities.

Secondly, Nigeria being a multi-ethnic country should go into a study on how to bring out an instrument for reading assessment for our children that is based on the mother tongue.

Thirdly, colleges of education whether special or not who are training teachers for primary school should take reading as a compulsory subject for all the trainees.  This might go a long way to improve the quality of reading in our primary schools and the society.

5.6
LIMITATIONS OF THE STUDY:
The main limitation of this study was that, the entire 100 high frequency sight word list could not be read by the pupils because of their poor knowledge of braille.  This led to limiting the findings just at the 50th word that they were able to reach.  Hence, comprehensive results could not be drawn from the study.
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