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Introduction
Sri Lanka experienced unprecedented levels of political violence during the last three decades, resulting in massive loss of life and destruction of property. A number of violent processes underlay this violence, the Tamil secessionist insurrection is estimated to have resulted in about 30,000 – 40,000 deaths and disappearances. Many Sri Lankan Tamils have become refugees and approximately 30% of the Sri Lanka Tamil population is estimated to have left the island, most seeking refugee status in the West. In 1991 about 1.7 million people from all the major ethnic groups- Sinhala, Tamil and Muslims- were reported to have been displaced as a result of this insurrection and these insurrections have led to extensive material damage to public and private property.

It was reported that many government and private schools also affected and Nuffield Deaf and Blind School in Kaithady, Jaffna, was one amongst them. 

Nuffield Deaf and Blind School in Kaithady, Jaffna, which started in 1955, can be identified as the oldest and largest institute which provides education in Tamil medium for Hearing Impaired and Visually Impaired children. Nuffield School for the Deaf and Blind has had a grand history for the last fifty years in providing quality education which has been in turn adversely affected due to the war that prevailed in the country for nearly thirty years.

Moreover the teaching learning process as well as the training of such teachers has also been disrupted due to the above facts. 

The total school system has been destroyed and displaced to Chundukli, Jaffna, and conducted classes amidst many obstacles.  

The Purpose of study 

To update and develop the quality of teaching of the teachers, after review the current situation of the Nuffield Deaf and Blind School. 

Methodology

The aim of the study:

1. to find out the present situation in the Nuffield School

2. to review quality of teaching of teachers of Nuffield School

3. to reveal the challenges and possibilities associated in the Nuffield School

In the light of finding of study, provide recommendation to ensure effective teaching.  

Method
This study is considered as the whole school a case study. Observations, interviews and group discussions were the main techniques for data collection. During the school hours the teaching learning process is observed in the whole school, and maintained due records. 

Interviewed the whole staff members by researchers in the form of a group discussion and collected further data required for the study. For this purpose an interpreter was obtained.  An interview has been conducted for the Principal of the school.   

Results
Observation

School climate

The school consist of two buildings. One is a two storied building while the other is a temporally Cadjan thatched building. The main hall is situated in the upper floor while the primary classes with grade 6 were conducted on the ground floor, and grades 7 to 11 were conducted in the temporary building. 

Principal’s office was situated in a small room of a damaged building which was used as a Cinema Hall long ago. 

Classroom situation
Every child had a chair and a desk. Every class was provided with a blackboard. They had enough light and space, and were not too noisy. Classrooms were partitioned with uncommon materials such as cadjan and boards. Furniture such as class cupboards, screens, were insufficient. Some classes did not have enough facilities to store their belongings, and also children did not have a proper place to have their meals.

Teaching modes
In the Deaf education section the major method of teaching was activity based on major communication modes were Sign Language and Lip Reading.

In the Blind education section they used Braille as their teaching method. Teaching aids were frequently used by the teachers of the primary section to a certain extent, but a few short comings especially in the post primary section were observed.

Notes of lessons have been written by all teachers. Significant observation that all have used the same format which included aims and objectives, lesson development steps with appropriate evaluations. However in some upper classes this method was not followed.

In a grammar lesson, for the hearing impaired children in grade 9, to teach how to use prepositions, for example, ‘To’, ‘In’, ‘With’, in sentences, the teacher used signs, blackboard and also Lip Reading. In this case, children read sentences by looking at the blackboard. The teacher asked children to write new sentences with prepositions and read again and again. 

Teacher of grade 1 presented a lesson using flash cards with pictures and words, and pronouncing and acting some words appearing on the cards. Most lessons of this class had been planned according to the children’s needs. Some children were given words and others to write single letters. 

‘Money’, was the topic of a lesson which was presented by a grade 5 class teacher. While she was teaching, she used the black board and conducted the lesson as a group work. Teachers introduced the money notes explaining all details in them.

All teachers had corrected student’s exercise books.  

Open discussion with all staff members.
Discussed the different concepts of general education. For the question, ‘what does the qualitative education mean?’ We obtained answers like, ‘guiding to live’, ‘develop the children’s attitudes’ etc. they fail to mention the competences of the new educational reforms. No body defined the ‘teacher’s role under the new educational concept’. 

They did not possess even a least understanding about the concept of Special Education such as integration, inclusion; the terms which are common in the field. While we were discussing about the teaching methods we realised that none of them had Special Education training except the teacher of grade 1. 

However primary trained teachers were able to organise the teaching methods on basis of their entire training. Newly recruited teachers stated that they follow the other teachers who have teaching experiences. 

Then the discussion was focused to the curriculum and teachers’ hand books and also the text books. All teachers stated that the Education Department never provided the above mentioned books to them. Some teachers said that they obtain information from a few neighbouring schools and prepared the lessons according to guides given in the text books. Generally they used the one year lower grade’s text books to teach every class and these teachers haven’t had opportunities to participate, neither special education nor subject wise seminars for at last 5 years. However, some teachers had attended the Orientation & Mobility training course conducted by the School for the Blind at Ratmalana. 

They admitted the lack of parental involvement of their children’s studies. Teachers said that attendance of parents at Parents Teachers Association (PTA) meetings were very poor due to hardships that they undergo. Teachers stated that giving vocational training to them is more important than their pursuing higher education. 

Teachers did not have a clear understanding about the extra curricula activities and the pre-vocational training; therefore they had considered both as having the same concept and they mentioned some mixed-up activities such as needle work, girl guiding, scouting, envelop making, Agriculture etc. 

The whole staff was willing to change their role and as well as to get a Special Education training. 

Currently, in the school they do not use Low Vision devices, white canes, Abacuses, Braillers or any other devices. However they mentioned all these were at Kaithady School before it was destroyed. 

Discussion with the Principal

The principal was a well qualified person for the post of a Principal, but he did not have any Special Education training. He had high expectations to prepare all students for national examinations such as GCE (O/L) and GCE (A/L). 

He really wanted to increase the quality of education in the school and in this regard he admitted how important a Special Education training for all teachers including him.

He said that usually parent’s visited the school and discussed about their children’s studies. 

He also said many educational types of equipment, optical and non optical aids and other valuable books were available at the Nuffield School but unfortunately everything were destroyed; he added, ‘But we want to move again so quickly’. 

Details of the Staff: 

	Qualification
	No

	Degree with trained teacher certificate
	01

	Trained teacher certificate  (Primary Education)
	05

	Trained teacher certificate  (Tamil Language)
	01

	Trained teacher certificate  (Science )
	01

	Untrained teachers
	05

	Total
	13


Table 1 – Detail of the staff of the Deaf education section

	Qualification
	No. 

	Trained teacher certificate  (Primary Education)
	02

	Untrained teachers
	03

	Total
	05


Table 2 – Details of the Teachers of the Blind section

Conclusion

· The school obtains maximum benefit utilizing available human and physical resources in the school

· The acquired knowledge and training of teachers do not conform to the Special Education concepts

· A good interrelationship is maintained between teachers and students

· The expectations of the Principal and the teachers were divergent

· Teachers do not participate either in Special Education or other subject wise seminars. (regional or national) .

· There were lack of hearing aids for Hearing Impaired children and the available hearing aids were also not suited to the impairment. 

· The school does not utilise Low Vision devices, Abacuses, Braillers etc.

· The school does not receive curricular, teachers’ hand books and text books. 

Recommendations
· Teachers should be given at least short term training on Special Education. This training could be given to all staff including Principal.

· Non trained teachers should be given facially to receive two year Special Education training at a Teachers’ College.

· School should be provided with national curricular, teachers hand books, and all text books in a proper manner. A link service should be arranged among the Provincial Education authorities.

· The Provincial Education Department , the Special Education unit at the Ministry of Education, The National Institute of Education, Maharagama should invite teachers to attend their seminars.

· Teachers must be encouraged to gain new special education knowledge, trends, teaching strategies etc. from different sources.

· Provide the services of volunteer workers, who had experiences in working with children with Special Educational needs.

· Though the Principal possesses educational and vocational qualifications, we believe his knowledge on special education is sufficient, therefore we recommend the Principal should be given an overseas training to gain new knowledge and experience in Special Education.
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