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Abstract

This article describes a model programme in Indonesia, created to meet the significant need for trained teachers to work with children who are EIVI (Early Intervention Visually Impaired, 0-8 years) and MDVI (Multiply Disabled Visually Impaired). Implemented by Perkins International and Helen Keller International, the programme involved senior and junior faculty from three universities as well as mentor teachers. This collaboration succeeded in training capable teachers for EIVI/MDVI children, but two other significant outcomes emerged: a change in beliefs regarding the capabilities of children who are EIVI/MDVI, and a recognition of the critical need for education for this group. As a result, the participating faculty, teachers, and university trainees have become agents of change in Indonesia. They are empowered with the knowledge and skills to change attitudes and beliefs about EIVI/MDVI children.
Background

Children with EIVI and MDVI in Indonesia are highly vulnerable and often receive poor services or no services at all. Since the early 1990s, Perkins International has been supporting Indonesian programmes that serve children with visual impairments and multiple disabilities, including those who are deafblind. Since 2004, Helen Keller International (HKI) and Perkins International have collaborated to fill this need by establishing partnerships with programmes and families in Indonesia. These efforts have been supported by The United States Agency for International Development (USAID) and HKI’s Opportunities for Vulnerable Project (OVC) in Indonesia.

When Perkins International and HKI began collaborating in 2004, teachers in Indonesia were in serious need of training and children were at high risk. Therefore, the early work began with Perkins consultants training teachers in EIVI and MDVI skills. These trainings provided a blend of theoretical information and technical assistance in existing programmes. All trainings were held at agencies that served children with MDVI and EIVI so that participants could bring theory to practice through hands-on, practical experience. This work had two immediate goals: developing model programmes for the children, and working with both private and governmental schools to build local capacity. The over-arching goal was to develop the belief at all levels of Indonesian society that children with MDVI/EIVI must be educated.

The first group of trained teachers began working with children with EIVI and MDVI, and the students showed improvement. Following this early work, skillful teachers were selected to be mentors. These mentor teachers joined the Perkins/HKI partnership and assisted in providing technical assistance to programmes throughout Indonesia.


The success of these initial activities and the vast need throughout the country demonstrated the critical importance of involving universities and the Ministry of Education. This paper focuses on two projects that were developed to train lecturers at 3 Indonesian universities: Universitas Pendidikan Indonesia, Bandung – West Java (UPI), Universitas Negeri Jakarta, Jakarta (UNJ), and Universitas Negeri Yogyakarta (UNY).

First Project

The first project included partnering with universities and training senior faculty from the vision education programmes. The senior faculty (one from each university) were trained and then assisted in developing a syllabus for a course on teaching EIVI/MDVI children. These faculty played an important role in the negotiations with their respective universities, helping us get permission to offer the course. Like the mentor teachers, the senior faculty became important collaborators in the project.

The training of teachers, mentor teachers, and senior university faculty were strong building blocks for the second project that began in March of 2010.

Second Project

In 2010 USAID awarded Helen Keller International a three-year grant to strengthen the capacity of universities to provide a strong, practical-based pre-service training programme to new teachers in Indonesia. The senior faculty and mentors from the three Indonesian universities agreed to continue to support the second project by providing advice and assisting with training.

Perkins International staff, with strong connections throughout the country, identified skillful, experienced consultants to work on the project. They were selected for their abilities in multi-phase disability-specific teacher training, and their familiarity with disability programming in Indonesia and Asia. The consultants worked as a team with Perkins and HKI staff in the development and implementation phases of the programme. Perkins faculty developed the syllabus and the self-study programme, and provided the week-long trainings, with support from HKI and the universities.

The course provided face-to-face and self-study trainings to junior faculty and teachers. A detailed syllabus was developed by Perkins faculty, with assistance from senior university faculty and key persons from HKI, and all training materials and course assignments were developed and translated. The syllabus included weekly assignments: readings (translated into Bahasa), video clips, observations, discussion board postings, journal writing, and portfolio and course development. Throughout the course, trainees were assigned practice-based assignments, as well as written and oral presentation assignments. 

The face-to-face trainings emphasised practical content and numerous simulations under blindfold, low vision simulators, and ear plugs. Videos of children in Indonesia and around the world illustrated various teaching skills and techniques. The face-to-face trainings also included a focus on portfolio and syllabus development, which assisted the junior faculty in developing courses that they could teach at their respective universities in the following year.

Preparing for Implementation

In this phase, senior faculty were asked to identify and recommend junior faculty from the three universities to participate in the training course. The mentor teachers were included in the course in order to facilitate collaboration between the junior faculty and the highly qualified educators at model school programmes where they could do practicum assignments. The mentor teachers and junior faculty participated in pre-course written and interview-based evaluations, to assess their capacity, potential, and commitment.

Taking advantage of an opportunity in the region, Perkins International and Helen Keller International agreed in November 2010 to include junior faculty from three Philippine universities in the trainings. The trainees came from Philippine Normal University, Cebu Normal University, and University of Southeastern Philippines. This agreement provided an opportunity for regional networking and built depth and breadth of faculty expertise in the Philippines, as well.

During the 14 months of the course, the Perkins consultants focused on developing and implementing the intensive training programme for the selected junior faculty and mentor teachers. The course was divided into five components. The participants engaged in self-study for 8-12 weeks and then attended a week long face-to-face seminar taught by two members of the Perkins faculty (with the exception of the first seminar, which was taught by two senior faculty and a mentor teacher from Indonesia). Each component had a specific theme/topic. At the end of each component, the participants came together for the week-long training.

The programme plan also included the selection of practical teaching environments (model schools) near each university to so the junior faculty could observe and get experience teaching children with MDVI or EIVI.

Implementation

The course began with the first week-long training held in Jakarta in January 2011, led by senior faculty from the three universities. Perkins faculty collaborated with the senior faculty and mentor teachers to plan this first training. There were twelve participants: four Indonesian faculty members, three Philippine faculty members, and five mentor teachers. This course included an overview of EIVI and MDVI, emphasised that children with disabilities can and should be educated, and the importance of making partnerships with families.

Following the first face-to-face course, participants began the self-study. The syllabus provided a week-by-week self-study plan which included observations, video review, discussion board questions, journal writing, and course and portfolio development. The participants were provided with all the materials (video clips and readings translated into Bahasa) for the self-study period.

The week-long trainings emphasised practical content, with numerous experiential activities under blindfold, low vision simulators, and ear plugs. In addition, each weeklong seminar included observation of and interactions with EIVI/MDVI children at one of the model schools. Videos of classroom interactions were used to illustrate various teaching techniques, and developing observation, analysis and assessment skills. Other learning activities included small group work, discussions and role-play.

There were four more week-long intensives throughout the 14-month programme, with these themes:

▪ 
Assessment and Communication, Part I;

▪ 
Assessment and Communication, Part II;

▪ 
Concept Development, Motor Development and Orientation and Mobility;

▪
Behaviour, Curriculum Development, Classroom Management, Transition and Inclusion.
Upon completion of the fifth and final week-long seminar in October 2011, the next steps of the project were for each of the junior faculty to implement a course at his/her respective university.

Course Evaluation

The evaluation of the course was conducted in a variety of ways, both formally and informally, throughout the instructional period as well as at the end of the final week-long training.

At the beginning of each week-long course, participants completed a questionnaire related to the specific competencies to determine baseline knowledge. A similar questionnaire was distributed at the end of the week as well. This information was used to evaluate individual progress.

In addition, participants completed a daily feedback form at the end of each day’s training. They were asked to identify the topics and points that were most helpful, as well as areas in which they needed more information. The topics that were identified as being unclear or needing further amplification were addressed in the following day’s training.

At the conclusion of the final training, all participants submitted evaluations designed to collect both quantitative and qualitative information. The trainees rated their knowledge and skills on the 80 competencies articulated in the course syllabus, using a rating scale (1-10).Average rating by the participants on the 80 competencies was 7.9.The scores ranged from 7.00 (low) to 9.13 (high). 

Participants rated the following topics as the most valuable: Communication, Functional Curriculum, Assessment, Concepts, Teaching Strategies, and Basic Concepts of MDVI. In addition, participants also valued the learning from videos, on-site observation of children, and the simulation activities.

Participants indicated need for additional support and training in the following areas: continuity of current training approach, additional observation and learning at practicum sites, technical assistance or consultation on implementation of university course syllabi, updates with new teaching strategies, and media and tools for teaching for students with MDVI.

Programme Results

As of January 2012, all of the junior faculty had included the training content into their courses, although the course titles are diverse. Even more importantly, EIVI/MDVI was recognised nationally as a course by the Ministry of Education.

In addition, the Perkins International and Helen Keller International team developed a plan for further consultation and support. In October 2012, there was a follow-up technical assistance visit by Perkins consultants, who reviewed implementation of the first course, helped plan for the second course, and provided need-based technical assistance for the participants.

During the visits to each university, the Perkins consultants and HKI staff observed the junior faculty teaching a topic in EIVI or MDVI. In addition, students currently taking the courses were interviewed and meetings were held with the junior faculty and the heads of the special education departments. Feedback and suggestions were provided to the junior faculty after each lecture. Practicum sites were also visited by the consultants, who participated in discussions related to practicum activities, evaluation of students, and cooperation between the universities and the schools.

Recommendations from the Evaluation Visit

Faculty should continue to review readings from the syllabus to enhance their lectures and to choose specific readings as hand-outs for students. Only one faculty completed the assignments in the course and by far was the best lecturer. This shows that the self-study assignments in the training package including the practical experience are effective. Continued direct experience with children with EIVI and MDVI will build faculty understanding and help them build their own store of experiences and examples to use in their teaching. Using their own photographs and videos based on their time in the schools will help them build a rich resource that they can use in their teaching.

In all three cities, new practicum sites should be explored. Additional sites will allow for richer hands-on experiences for the large numbers of university students, and will expose them to a range of models of service delivery. Additionally, the process of identifying new practicum sites can result in better identification and community awareness of EIVI and MDVI.

All three universities require support in the design of the practicum experiences for their students. Some things to think about include:

▪ 
Identifying key desired learning outcomes for students, activities that will enable these outcomes, and documenting student learning and skills.

▪ 
The logistics of a practicum – the number of hours, the activities involved, the responsibilities of the university faculty and the key people at the practicum site – should all be discussed and agreed upon in advance.

▪ 
Students should be supplied with clear observation questions, and write down their reflections. Both the principal of the school and the university faculty should receive copies.

▪ 
There should be a partnership between the university faculty and principals at the schools, to give feedback to students and evaluate their performance.

The lack of services for EIVI and MDVI children in Indonesia can be looked on as an opportunity to develop student skills in assessments, teaching practice, resource management, problem solving and other key skills. Advanced students can complete action-based research in the field.

The resources developed for the course could serve as a foundation resource for the faculty as well as students.

The faculty identified behaviour challenges of students with EIVI/MDVI as an area in which they would like further training. In addition, the consultants suggested advocacy and strategies for programme development.

Summary and Reflections

There were numerous factors that made this model successful. However, it is important to note that this project would not have been successful had it not been for the capacity built by the previous projects.

The faculty have developed a deep interest, passion and engagement with children with MDVI and EIVI. They have emerged as champions for good services and quality teacher preparation programmes, and are advocating for course work, etc. at the government level as well as with other special education universities. 

The faculty have also changed how they perceive their own roles – from preparing students purely for higher education to taking pride in developing students who are eager to work directly with children with complex needs. Their own experiences have led them to direct their students’ attention to the potential of children with EIVI/MDVI.

There was a long-term commitment by Perkins International in partnership with Helen Keller Indonesia. This relationship began in 2004 with an initial goal of programme development for preschool children with vision impairments. Over 8 years and three grants, the work evolved into building capacity at the university level in the area of teacher training. Each of the previous projects helped to set the stage for the success of the most recent project. In other words, the development of capacity is not based on this project alone but is a result of the previous work. The planning was systematic and systemic.

There was a commitment of capacity by the various partners involved: USAID, Helen Keller International, Perkins School for the Blind, Universitas Pendidikan Indonesia, Bandung – West Java, Universitas Negeri Jakarta – Jakarta, Universitas Negeri Yogyakarta, and National Ministry of Education. This commitment was a critical component of the project and clearly contributed to its success.
Collaboration with model practical sites, including YPD Rawinala, Special School for the Blind SLB-A Lebak Bulus, and Helen Keller Indonesia in Yogyakarta was a key factor to the success of the project. Combining the solid foundation of theory with the opportunity to experience the practical application of those theories was invaluable. 

The intraregional networking that was developed between the Philippines and Indonesia was another significant success. Building relationships within the Asia region with universities in another country can only serve to strengthen the commitment to EIVI/MDVI children.

There were point people in each country (Indonesia and the Philippines) that had attended the Perkins Educational Leadership Program (ELP) in the past. For this project, there were former ELP’s in each country that were able to support the participants, the faculty and the consultants. This was extremely helpful in providing the instruction.

It is important to note that HKI team members have provided follow-up to all three universities since the final training in October 2011.

The faculty in all three universities receive support from the heads of their department. All three universities have adapted the EIVI/MDVI content to fit the culture and structure of their respective departments of Special Education.

Finally, all the work that was done by each of the faculty was geared toward helping them build a university course to be delivered at their respective university. They were charged with developing a course syllabus from the very beginning of the course and at the end of each module. his goal provided the junior faculty with an immediate, practical application to the work they did in the course. In addition, they developed a portfolio that included their journal reflections, observations, discussions, etc. The goal of the portfolio was to give them a place to document their experiences in a meaningful manner throughout the course.

Conclusion and Planning for the Future

It has been a challenging task to establish and maintain a university course on the education of children who have EIVI/MDVI when it is not a recognised category. The faculty have advocated effectively and made a strong beginning in their respective universities. They have advocated at the national level for recognition of the special learning needs of these children and have raised awareness for the need for specialised, focused teaching.

However, the most resounding outcome of this work has been the change in beliefs. Through the numerous activities--practical experience, reflections, review of videos, discussions, etc.--there has been a significant shift in the belief system amongst the faculty. Conversations with university students attending the courses of the junior faculty revealed an attitude change in their beliefs of the capabilities of EIVI/MDVI children and the necessity of competent teachers to provide education for these children.

These teachers, faculty and university students are agents of change in Indonesia. They have the power to change attitudes and beliefs about children who are visually impaired with multiple disabilities (MDVI) and young children who are visually impaired (EIVI). Indeed, they have already begun.
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