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Inclusion has been defined in terms of four factors: individual development, participation in society, equality of “life chances,” and real equality of opportunity through the provision of supports for community presence and participation (Jackson, 2003).  These factors have profound effects on the individual’s well-being and their overall quality of life.  

Whether or not a student has a disability, all children must experience a sense of belonging; feel that they are cared for, valued and supported. This is crucial for emotional, cognitive and academic development.  Being an integral part of the inclusive school community is important for individuals with disabilities.  Simply physically situating the student in a setting such as school, work, community does not automatically result in the student being an included member.  Factors such as cognitive – social – communication difficulties impact on the student’s ability to participate in their environment and unless support is provided the student may not experience inclusion. Therefore, as educators we must ensure that the student becomes part of the community by doing all in their power to promote acceptance.  

In this paper some of the strategies to promote inclusion of student with multiple disabilities are discussed.  They are as follows:

1.  Building the student’s self concept 

Self concept is the individual’s awareness of his/her own identity (Allodi, 2000).   There are three aspects to this concept:  self image (what the person is), ideas self (what the person wants to be) and self esteem (what the person feels about the discrepancy between what he/she is and what she/h would like to be) (Lawrence, 1996).  Self concept at school seems to be affected by the image that other significant persons have of the student and social comparison with others in the same setting or in close social proximity (Ahlgren, 1991).  If the student experiences failures and difficulties it could affect his/her self concept.  If the student’s conception of their performance and of the difficulties is that they are beyond their control they become especially vulnerable to negative feedback and experience a decline in self concept.

In this paper one of the ways to assist the student and protect their self concept discussed is by building the student’s self esteem.  Self esteem has been defined as the value that an individual places on his r her own characteristics, qualities, abilities and actions (Woolfolk, 2001).  Baumrind (1991) suggested that the development of self esteem in children and adolescents requires an environment that provides both the freedom to explore and experiment and protection from danger.  Individuals with high self esteem tend to have confidence in their own abilities to make decisions, feel good, are effective, productive, and are willing to experience new things, respond to other people and themselves in healthy, positive and growing ways.

Tuttle and Tuttle (2004) described two sources for the development of self-esteem: externally oriented (reflections from others) and internally oriented (proof of one’s worth through competence, productivity and responsibility). 

To build the individual’s self esteem some strategies from the two sources include:

· Help the individual learn to recognise their abilities, skills etc.

· Consistent and responsive interaction that does not send confusing or conflicting messages or based on standards (i.e. acceptance offered only when an individual completes a task or meets a standard).

· An established structure and routine helps the individual learn what is expected and appropriate.

· Providing feedback that conveys acceptance and reassurance, not criticism that takes the form of ridicule or shame.

· Opportunities to succeed

· Help the individual learn how to focus on what is good about the situation at hand rather than just the negative.

· Stop doing things for the individual that they can do themselves ( recognise their improvements and efforts not just accomplishments ( develops sense of self sufficiency, sense of accomplishment and achievement

· Need to help cushion failure as they are learning a new task so that the individual learns how to cope with difficulties.

· Help the individual develop hobbies and interests which give them pleasure and they can pursue independently rather than depending upon one option or others.  

· Sense of humor, ability to laugh at oneself

2. Creating a positive classroom environment

In order to build a relationship based on mutual respect between all students one strategy is to introduce classroom rules that apply to all students.  For example

THIS IS A NO PUT DOWN ZONE:

So learn to use friendly, words, friendly eyes and friendly actions.

EVERYONE HAS THE RIGHT TO BE SAFE:






So learn to act safely.

EVERYONE HAS THE RIGHT TO LEARN AS MUCH AS POSSIBLE:




So learn to respect the learning space of others

EVERYONE HAS THE RIGHT TO BE TREATED WITH DIGNITY – NO WHAT MATTER WHAT.


So be prepared to learn more about how to treat others with dignity.

These rules are published and explained to all students using modelling, role playing, discussions etc.
3.  Promoting student interaction outside the classroom

The sense of well being, and quality of life, of students with disabilities at inclusive education settings is dependent on supportive peer relationship (Allodi, 2000).  While it is not possible to force friendships, it is possible to create opportunities that encourage friendships to develop.  Students with vision impairment benefit from specific assistance with fitting into the school’s social environment.  The Circle of Friends (Perske & Perske, 1988) is an approach that can be used to make opportunities for friendship available to the student with vision impairment.   

Circle of Friends is a support structure that aims to assist the student who is having difficulties with making friends.  The object is to make sure the student is included in activities and feel a part of a group.  The process provides peer support, encouragement and friendship to the student.

You can find out more about Circle of Friends in an article by Frederickson, N. & Turner, J. (2003):  “Utilizing the classroom peer group to address children's social needs: An evaluation of the circle of friends intervention approach.”  Journal of Special Education, 36, 234-245.   Alternatively, you can locate this article on   http://www.findarticles.com/p/articles/mi_m0HDF/is_4_36/ai_97116591
4. Enabling the student to follow classroom routines

Augmentative and Alternative Communication (AAC) can be used to help students be self determined by participating in the decision making, choice making, problem solving, following routines etc. (Bloom & Bhargava, 2003).

5. Social skill instruction

As a teacher you may have to deal with conflicts, emotional outbursts and perhaps a variety of inappropriate classroom behaviors by students on a regular basis.  The typical classroom day provides many incidental teaching moments upon which you can capitalize. These highly important “teachable” moments can be used to help students learn how to interact with one another in collaborative and productive ways.  The greater benefits of social skills instruction is that you can improve both the academic and social functioning of individual students and improve the interpersonal climate of the classroom for all students (Siperstein & Rickards, 2004).  
Your role as a teacher in helping students acquire social skills is a critically important one.  So in conjunction other professionals (e.g. Speech and Language Pathologist; School Psychologist), the classroom teacher can have an important and central role in providing social skills support. In collaboration with other professionals, you can carry out assessments of the student’s social skills and provide strategies to promote skills in interacting with others.  You can encourage students to be assertive in expressing their needs and preferences to ensure the development of positive self esteem, self confidence and sense of identify.  The everyday experiences children have in relationships with their parents are fundamental to children developing social skills (Cohn, Patterson, & Christopoulous, 1991; Parke & Ladd, 1992).   Teachers and parents can work in collaboration to encourage and nurture the development of social skills in children.  This collaborative approach can stimulate the growth of effective social skills by providing the student with a range of learning experiences inside and outside the classroom.  

6. Information about disabilities and adaptations as part of diversity awareness

Inclusion entails an acceptance of diversity amongst the school’s community which provides the student with personal, academic and social inclusion (Blamires, 1999; Brown, 2002).  This requires a collaboration or “working together” approach from not only educators but all students to make inclusion possible.  Ideas about and attitudes of a person towards disability affect his/her interaction towards a student with disability.  The placement of children with disabilities into inclusive education settings offers the opportunity for students of all abilities to interact with one another.   Information focused on disability awareness and social interaction can promote positive and higher level social interaction.
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