Inclusive Education: Rhetoric or a Reality

Sujata Bhan Ph.D.

Abstract

A retrospective research was conducted in Gulbarga to find out the status of inclusive education of primary, middle and high school students with visual impairment (VI). 

Many NGOs have initiated training and empowering of students with VI along with Government initiatives through Sarva Shiksha Abhiyan (SSA) in Gulbarga in the state of Karnataka. The research included 12 case studies of students randomly selected from different schools: 6 were from Gulbarga Taluka where integrated education facilitators (IEFs) were providing support to VI students studying in integrated education (IE) schools, and 6 from Sedam Taluka where only SSA integrated education resource teachers (IERTs) were providing support to the IE schools with VI students. 

It was found due to lack of trained resource teachers, instability of resource teachers, irregular intervention, and lack of equipment, there was poor quality of assistance to the VI students in Sedam Taluka. Class teacher’s apathy towards the child with VI stemmed from their lack of knowledge about disability and its implications. Economic reasons were found to be instrumental in getting admission in local school for the VI child. Free education and free food were the incentives and poor quality of education was overlooked. If timely intervention is not done the students may not actually learn anything. They may dropout at a later stage when they cannot pass an exam in higher classes.

On the other hand, right teaching strategies and cooperation between IEFs and the class teachers in Gulbarga Taluka made a marked difference in the educational status of VI students.

The research findings highlighted the Government collaborating or making partnerships with relevant NGOs and strengthening the capacity of instructional leaders and teachers apart from providing material support in terms of braille books and low vision devices. 
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Introduction
There were an estimated eight million 6 to 14 year-olds out-of-school children in India in 2009. In 2010, India implemented the Right to Education Act (RTE), to legally support inclusive education. Today,  18 crore children  are  taught  by  almost  57  lakh  teachers  in  more  than  12  lakh  primary and upper primary schools across the country (UNICEF, 2012). This  notable spatial spread and physical access has, however, not been  supported  by  satisfactory  curricular  interventions,  including  teaching learning  materials,  training  designs,  assessment  systems,  classroom practices,  and   suitable  infrastructure.  Simply placing students with special needs in the regular classroom is not enough to impact learning.  Teachers in inclusive schools are asked to vary their teaching styles to meet the diverse learning styles of a diverse population of students.  Only then can the individual needs of all our students be met.  Schools of the future need to ensure that each student receives the individual attention, accommodations, and supports that will result in meaningful learning.
Sarva Shiksha Abhiyan (SSA) is Government of India's flagship programme under RTE Act for achieving the universalisation of elementary education. SSA a partnership between the central, state, and local governments had to ensure that all children (focus on special groups namely girl child and the disabled) are in school, complete and satisfactory primary education is provided, all gender and social category gaps are bridged and universal retention is achieved. To achieve these objectives support is sought from teachers, community, NGOs, and women organizations. Strategies central to SSA programme are institutional reforms, sustainable financing, community ownership, institutional capacity building, and improving mainstream educational administration, community based monitoring (SSA, 2009).
The present research was conducted to study the status of education of children with visual impairment (VI) studying in inclusive schools in Gulbarga in the state of Karnataka. The Government of Karnataka identified nine talukas in Gulbarga district as the most backward talukas. The main source of livelihood for the population of the project area are Agriculture, medium & Small Scale Industries. Other sources of livelihood are Animal Husbandry. Most of the population is from low socio economic strata with primary level of education or no education at all. A local NGO initiated training and empowering students with visual impairment (VI) along with Government initiatives through SSA.

Objective of the study

To study the status of inclusive education of primary, middle and high school students with VI

Methodology

Design 

The present study is a retrospective research. A qualitative approach was adopted in this research. Interviews were conducted in order to understand experiences of students with VI as well as their class teachers, resource teachers, principals, parents, siblings, and grandparents.  Interview schedules used were unstructured and open ended which allowed the respondents explain their points of view without getting tied down within set boundaries. Content analysis technique was used to analyse the responses.
Sample 

The research was carried out in Gulbarga district in the state of Karnataka. The areas covered were Gulbarga and Taluka Sedam. The population in the project area which were amongst the most vulnerable were the population of PWDs belonging to reserved category who all suffered from socio – economic backwardness as well as illiteracy. They engaged in daily labour and education was not given the importance that it deserves.  Even the sighted children in the area were not going to education in a big way.  Besides this there were beliefs about blindness which were rooted in illiteracy and thus blind and visually impaired children were especially neglected. The total literacy rate of the block was 38.54%; the male literacy rate of 52.08 % and the female literacy was 24.49 %. There were 465 Senior Higher Secondary schools, 2582 upper primary schools, 08 Special education School, running in the area. There were special schools at Gulbarga run by Government and other NGOs. According to a government survey total number of children in the age group of 0 - 18 years who are blind or low vision was 1130. The number of children covered under SSA was 226 and the number of children covered by the NGO were196. 

The number of students covered by SSA Integrated Education Resource Teacher (IERT) was 1:125 and number of students covered by Integrated Education Facilitator (IEF) was 1: 10-12.

For the present study 12 students were randomly selected from different schools: 6 were from Gulbarga Taluka where IEF were providing support to VI students studying in IE schools, and 6 from Sedam Taluka where only SSA IERT were providing support to the IE schools with VI students.

Table I: Description of Sample

	
	Intervention 
Area

Gulbarga Taluka
	Non Intervention Area

Sedam Taluka

	No. of Students
	6
	6

	Eye condition
	LV
	2 B 4 LV

	Sex
	2 F, 4 M
	2 F, 4 M

	Age
	10-13 Years
	7-11 Years

	Class
	4th -8th Grade
	2nd -9th Grade

	Class teacher
	4
	5

	Parent
	3
	3

	Sibling
	1
	3

	Grandparent
	2
	0

	IEF
	2
	0

	IERT
	0
	2

	Head Mistress
	0
	1


Tools Used for Data Collection

3 interview schedules developed by the investigator were used: one for the student with VI, one for the teacher (including the class teacher, IEF and IERT), and one for the parents. All the interview schedules were open-ended.

Procedure

12 students with VI from 12 different schools were selected. Out of which 6 students were studying in IE schools which were visited by SSA IERTs and 6 students were studying in IE schools and also getting additional support of IEFs. Informed consent was taken from the school principals, parents, and students as well. After establishing a rapport with the student interview was conducted. It was realized that most students were not comfortable in answering in Hindi and preferred local language (Kannada). Interviews were thereafter conducted in Kannada only by the local field worker.
Class teachers, IERTS, IEFs, and parents of these students were also interviewed. In some cases the parents were not available in such cases grandparents or siblings were interviewed. Head mistress of one school was also interviewed to understand the perspective of an administrator on inclusion.
Interview schedule being open ended allowed the field worker to rephrase the questions to avoid confusion either because of the lack of understanding of the question by the respondent or by the lack of understanding of the respondent's answer by the field worker. The intensive situation in which the interview was conducted by itself allowed information to be gained without directly asking for it. The fieldworker would also judge how much or how little he should probe further.

Findings from Fieldwork                                                                                        
Table 2:  Some of the pertinent questions asked from class teachers, resource teachers, parents and students with VI from Non-intervention and Intervention area

	Questions Asked
	Non Intervention Group
	Intervention Group

	Is IE working well in the school?
	No as there was no assistance given to the student with VI or his class teacher by the IERT


	Yes as IEFs come regularly to assist the student with VI

	Do you get any support from outside the school?
	No teacher was getting any support
	Class teachers were given support by IEFs

	Do you have enough equipment and resources to teach children with VI?
	None of the class teachers  were provided with any equipment or resources 
	IEFs used braille kits and tactile materials to teach

	Have you received any specialist training? 
	No special training was provided to the class teachers 
	Class teachers were not given any special training though the IEFs were given specialist training

	What are your concerns about inclusion of your child in the local school?
	Most parents did not communicate any concerns other than saying they wanted their child to study further if Government supported them financially
	Most parents were happy with the inputs given to their child by the IEF

	How do you cope with the difficulties faced in the school as you move to higher classes?
	All students said they were supported by their friends and older siblings in studies
	All students were able to cope because of the inputs by IEFs besides the support provided by their friends, siblings and parents


Due to lack of parental involvement and lack of environmental stimulation any student can appear to be dull. 
Non-intervention Area

In Sedam Taluka of District Gulbarga six students with VI were identified who were attending IE schools. All the students were having low vision. Most of the students belonged to poor socio-economic strata. Parents of these students were either uneducated or had received education up to primary level. Most parents were engaged in farming or other menial jobs. But for one, all came from nuclear families. They lived in cramped hutments in rural area and living conditions were unhygienic. 

All the schools enrolling children with special needs in Sedam Taluka had SSA appointed Integrated Education Resource Teacher (IERT). Each IERT was allocated about 200 students with special needs. Resource teachers are specialist teachers who specifically take care of students with disabilities in school. Their support for students with disabilities should ideally include in-class teaching assistance, eye-screening for students with VI, writing referral letters to parents, advocating parents and communities, and in-service training for regular teachers regarding inclusive education. Although, as per RTE Act there should be a teacher student ratio of 1:30, but  in practise,  students in each class exceeds that number making it more difficult for the class teacher to manage the individual needs of a VI child and increasing her dependence on resource teacher.

Case study I

Student I was an 11 year old female with LV studying in class 5 along with sighted peers in a Government school. She was the only sister of two brothers who study in a different school. Interview with the IERT of this Government Primary High school presented a very poor picture of services provided to the student. He was supposed to be the resource teacher for about 7 VI students who were placed in different IE schools. But he had no interaction with the students or their parents at all. There was no assistance given to the class teacher either. He himself had attended a foundation course in visual impairment of 90 days duration. He was not confident that he had the knowledge and skills to share with the class teacher. He had conducted camps to distribute low vision glasses to children identified as VI by the local optometrists. There was no follow up to see whether the students were wearing their glasses or not. Many a times the glasses prescribed were also not found to be appropriate as per the eye condition. The IERT suggested that it would be better if the student was assisted by a teacher who is trained in VI.

“Trained staff should be employed in inclusive schools to give proper help to such students. There should be more trained IERTs employed who can provide required services to all the special children,” said the SSA IERT.

The SSA special IERT a visually impaired person herself was also interviewed who had been visiting student 1 for one month. She had a diploma in VI and was confident of teaching braille to this student. When asked about her interaction with this student she remarked, “The student is not getting enough inputs in this school. She will benefit if she shifts to a special school where all her educational needs will be fulfilled.” She also felt the government was not providing enough resources to the IERTs to help the LV students. Due to lack of availability of large print books, she was teaching braille to the student. There had been another SSA special IERT in the past appointed for this student but she had visited the school not more than 3 times in the entire year.

Interview with the student I revealed that she was happy to go to school for three reasons: the school was not far from where she lived; she got free food and uniform from the school; and she had friends in her class who helped her in studies. She was sceptical when in grade 4 that she might not be able to cope with the studies of grade 5 particularly fearing Math subject. But she was able to cope with the help of SSA Special IERT who visited the school twice a week and taught her braille. She did communicate her dreams and fears: “I wish to play and win prizes like my friends in sports but I am afraid to participate.” She also said, “I wish to become a teacher if my parents allow me to pursue higher studies.”

There was no academic stress as the student gets promoted by default since according to RTE Act no child can be failed from class 1 to 8. 
Class teacher of student I when asked what methods she was using to teach this LV child, remarked honestly, “Nothing different. I just make her sit in the front. I do not put any pressure on the student. I let her work on her own pace.”  When asked if she tried to coordinate with SSA IERT or SSA special IERT, she mentioned, “I have never met the SSA IERT and I do see SSA IERT teaching braille to my student. I tried it once but found it hard so never tried again.”
She felt the student was good and would benefit more if placed in a special school where she would get more learning experiences as per her requirement. 
Student I’s father was called to school for the interview. He displayed his displeasure with the education of his daughter. He said, ‘my daughter is very intelligent and is not learning much in this school. I wish to put her in a special school.” When asked why he enrolled her in this school in the first place, he said because, “She gets free education, free food, and scholarship if she studies in a mainstream school.” He also disagreed that his daughter was made to do any household chores. 

Parent opted for inclusive schools not because he believed in inclusion but because he did not have to spend money on the education of his daughter in this school.

The Head Mistress of the school did not have much to say. She too believed that due to changing resource teachers, lack of equipment and no financial support of the government, this student was not best placed in her school. She also felt that special school placement would be a better choice for her. 

It was evident that mere physical placement of a student with VI in a mainstream school was not the best option if all her educational requirements are not met. 

Case studies II, III, and IV

Students II, III, and IV were all low vision students studying in grades 6, 7, and 8 in government schools. All belonged to poor economic background living with their parents and siblings.

Student II was a 12 year old male student who lived with his parents, brother and sister. His father worked in a farm and mother was not employed.  He was very attached to his older sister who helped him in his studies. When asked about his transition from grade 4 to 5 he said, “I feared Math but my friends and sister help me to overcome my fears.” He was a bright student but was not sure if he would pursue higher studies. He may drop out as he said; “My family is poor so I do not want to study but I want to work and contribute to family income.” When his sister was interviewed about family’s expectations from their son she remarked, “My brother is very intelligent and he must study further and top in his class.”

Student III was a 13 year old male student who lived with his parents and five brothers and sisters. His father was a sanitary worker and can barely meet the needs of his big family. Both parents were uneducated and did not realize the significance of education for their LV son. The student’s older brother was interviewed as father was away on the farm and mother was reluctant for the interview. When the brother was asked about the family’s concerns about the education of their son, he said, “He should work and earn money.”
Student IV was a 13 year old female studying in grade 8. She was a bright student and very ambitious. When asked about her transition from primary to middle school she said, “Initially I was scared only of Math subject but with the help of my sister and my classmates I am able to learn everything.” She reflected a confident personality when she said, “I want to study a lot and become a qualified person.” She liked her school very much and said, “My school is very good because I have lot of friends and my class teacher is very good.”

When the class teacher was asked what methods she adopted to teach this student, she revealed that there were no specific teaching techniques followed by her. She was just patient with the student and tried to solve all her difficulties. She commented, “She is so determined to learn that if she does not follow anything in class, she will not let go off you till all her doubts are clear.” 
Her father too had high expectations from her. He said, “My daughter is more intelligent than any of my other children. I want her to study as much as she wants. I should get government support for her higher studies as I may not be able to afford that.”

The findings from the interview of the class teachers of Student II, III, and IV were similar. They all said, ‘There is no support from SSA IERTs. They rarely visit the school and have no interaction with the LV student.” There was no supply of equipment for these students. The class teachers made the LV student in their class sit in front. They were not trained in catering to their educational needs arising out of their eye conditions. They tried to help by increasing the font size of what they wrote in their notebooks. They also repeated the same instructions number of times. 

Case study V 

Student V was a 7 year old LV child staying in a joint family with his parents, brother and extended family. He was in grade 2. He was happy in this school. When asked why he was happy, he answered, “I get food here”. He was not trained in mobility. He said, “I want to play but I am afraid to fall.” As far as his studies were concerned he stated, “I like to study. If I face any difficulty I will ask my mother.” He loved going to school because he could play with friends there. He also wanted to study to become a teacher when he would grow big. 
Four grades 1, 2, 3, and 4 were all crammed up in one class room and one class teacher taught them all. 

When the mother was interviewed she did not know what was being done with her son in the school. The level of awareness was very low. Being from a poor economic background their concern was economic support from the government for the education of their child. When asked to be more specific about her concerns she said, “I want my son to do everything that other sighted children do. I want Government to help us in achieving our dreams for our child.”

Case study VI

Case VI was a 14 year old LV student studying in grade 9. When interviewed he was not very forthcoming. He appeared to be disinterested, may be fearful as he answered mostly in monosyllables. When the class teacher was asked about this student she said,’ He is very dull. He does not talk in the class and may drop out soon’. 

No SSA IERT had been visiting him. Parents were from poor economic strata and due to lack of time, resources and knowledge may have unconsciously neglected their son. The child got promoted up to grade 9 but he had not learnt anything in reality. 

5.2 Intervention Area

In Gulbarga Taluka six students with VI were selected randomly who were attending IE schools. Two students were totally blind and four were having low vision. Most of the students belonged to poor socio-economic strata. One of the students belonged to middle income group. Most students were first generation learners. Two of the fathers worked in farms; one was a barber, one a bus driver while only one was a qualified engineer working as a contractor. All students came from nuclear families.  Five of the students selected lived in rural area and only one was from urban area. The living condition of most students in rural area was unhygienic. 

All these schools in Gulbarga had Integrated Education Facilitators (IEFs) appointed by the NGO.  Each IEF was supposed to provide support to 10 to 12 VI students enrolled in mainstream Government schools. The IEFs could be trained special teachers or volunteers who were provided one month training by the NGO in VI. They were expected to train the VI students in plus curriculum like braille reading and writing, orientation and mobility and other co- curricular activities. They needed to coordinate with the class teacher to give her assistance in managing the VI student in the class and also guide the parents as and when required.

Each of these six students was interviewed along with four class teachers, one IEF, three parents, one sibling, and two grandparents.

Case study VII

Student VII was a totally blind 10 year old boy studying in grade 5. He lived with his parents along with an older brother. He studied in a private school in grade 1 and 2 where he was often bullied by sighted peers. He was moved to the government school in grade 3. When asked how he felt about being shifted, he said, “I like my present school more as the classmates are friendly and teachers are also good. My friends help me in studies, in moving around and also play with me”. 

When probed further he said, ‘This school is different as the teachers teach differently and I find no difficulty in understanding what is being taught in the class. If I have a problem in Math my father is an engineer he removes all my doubts. I want to study hard and become an IAS officer”. 
He liked his IEF very much. “I want my special teacher to teach me daily. He teaches with the help of different materials like a globe”.

The support of friends, and teachers helped him in his transition from one school to the other. 
The class teacher was interviewed about her support to the student in her class. She said that she consulted the IEF for every challenge she faced with this student. She started to learn braille. She explained things to the student repeatedly if he did not follow anything in class. She also used models to teach him concepts.

Student VII’s mother was a homeopath doctor and was involved in the education of her son closely. When interviewed she revealed that she was very upset when her son was not given admission in the school of their choice. Like a concerned mother she stated, “My son is very intelligent and we as parents want to provide him the best facilities for his education. We are happy with the work done by IEF with our son but if special school can provide him more training in braille and mobility then we do not mind shifting him to a special school”. 

The intervention by IEF in this case had definitely proved beneficial for student I. A good home environment helped the student to focus more on studies and aspire for bigger goals. Parents being educated and aware were willing to go to any extent to help their child to receive the best facilities for his development.

Case studies VIII and IX

Students VIII and IX were LV male students aged 10 and 12 and studying in grade 4 and 7 respectively. Both came from poor rural background with their fathers working in farms. Parents of both Student VIII and IX were uneducated parents and they were first generation learners. 

Student VIII studied in a local private school in grade 1 and 2. He was bullied by his peers and was shifted to the present government school. He liked this school because he found the school environment better. He said he still missed his old school. When asked why, he said, “In this school I am not given mid-day meal. I have to go home for lunch and then walk back to the school”.

He likes his class teacher. “She makes me sit in front, gives me individual attention and explains difficult topic to me many times”. When asked about his future he remarked, “If I continue to get such good teachers and support from my family, I will continue to study. I will do something for the poor when I grow old”.

His concern for the poor reflected a soft side of this student. Though he did not say much about his hardships but poverty makes students more sensitive and some want to prevent others from the same suffering they may have gone through themselves.

IEF visited the student twice in a week. According to the class teacher, “The IEF takes very good care of the student. She teaches him braille. She brings some materials (large print books and tactile aids) for the student”.
The class teacher got very emotional while asking about the future of this student. She said, “This boy is intelligent and I hope he does well in life. I do not know what he can achieve with his visual impairment”.

When his older sister was asked about her brother’s performance in school, she said, “My brother is very intelligent and I want him to do all activities that all boys his age do”.
Student IX was a 12 year old LV student studying in grade 7 in the local Government school from the beginning when he first joined the school in grade 1. His older brother studied in the same school which added to the comfort level of this student. He did not have to adapt much as he passed from one class to the other. He said, “I enjoy studying and playing both. My friends and my older brother help me with my studies”.

He was influenced much by his older brother who was good at music. When asked about his dreams for future, he quickly responded, “My brother teaches me music at home and I want to be a musician when I grow up”.

The class teacher of Student IX mentioned that IEF came to help this student twice in a week. He taught him braille and mobility. Class teacher did not mention any specific teaching method that she used to help the student. She said, “I make him sit in front and write sums in his notebook. He is very slow and does not understand things fast”. 

When this student’s father was asked about his expectations from his son and his school, he showed lack of awareness, lack of involvement with his son’s education and was concerned about financial help required for his son from the government. He said, “I cannot send my son in high school if government does not pay for his education”. 

Due to lack of parental involvement and lack of environmental stimulation any student could appear to be dull. Parents from low socio economic strata were concerned first in making their both ends meet and then think about education of their children. Food was one big motivation to come to school. This revealed the level of poverty in their homes. 

Class teachers made the students with LV sit in front and tried to incorporate the suggestions made by the IEFs. With the inputs from the IEF these students were showing some improvement.

Case Studies X, XI, and XII

Student X and XI were 10 year old females studying in grade 4 and 5. Student X was a LV child while Student XI was totally blind. Both lived in joint family where grandmother lived with the parents and siblings. Grandmothers of both the students were interviewed along with their class teacher and resource teacher. 
When student X was interviewed she said, ‘I like my school because of my friends and all my teachers are good’. She is particularly fond of her IEF as she said, ’She shows me different things to touch and identify and I like doing that’. Student V said,’ I like my school because I get food in school. I also like my friends because they help me to catch up with something that I do not follow in class.’

When the IEF of Student X was asked about the support she got for teaching she said, ‘I was sent for one month training in VI and I am trying to use that knowledge and skills learnt while teaching this VI student’. She prepared tactile aids for the student. She used 3 dimensional models to explain concepts. She also kept the parents of the student updated about various government sanctions for the VI.

As the students’ parents were away to work their grandmothers were interviewed. When interviewed about the family’s expectations from their daughter, both grandmothers of Student X and XI said, “My girl is very good in studies. We have no expectations from her. She should continue to study as long as she wants”. They also communicated their apprehensions about sending their granddaughter far for further studies as there was no higher secondary school in close vicinity. They expected their granddaughter to be well trained in household chores as well.

Student XII was a 13 year old male LV student studying in grade 8.   He has been studying in the same school from the age of six years. He liked his school because he could play cricket and hockey with his friends. He found Math tough and depended on his IEF to help him solve Math problems. He said, “I enjoy games and other activities most in the school. My friends and IEF help me if I face any difficulty in school”. When asked what he wanted to become when he grew big, he promptly replied, ‘A teacher’.

When this student’s mother was interviewed her only worry was if she would be able to provide education to her son when the government stopped giving free education. She seemed happy with the IEF working with her son. She said, “My son’s performance is very good in studies because of the help given to him by the IEF”. 

6. Discussion of Results

Following factors emerged from the study that was affecting students in integrated education programmes:

· School factor

In terms of enrolment of students with VI in IE schools, it was noted that enrolment rate has gone high. This may be because of physical availability of schools within close areas of residence and free education. As some IE schools provide scholarship, free uniforms and mid-day meals many parents are keen to enrol their children in these schools. Special schools are located far and many parents are not even aware of their existence. When some schools especially private schools, do not accept students with special needs, admitting students with VI seems to be encouraging enrolment for students with VI. This affirmative action seems to be possible due to school policy, and willingness of the school management to implement government policy of education for all. 

Interviews also revealed that the students are promoted to next class even if their performance in exam is not sufficient to pass them. Grade progression policy for students with disabilities may decrease the likelihood of dropping out of students. But it raises a question to be answered. Mere physical presence in IE school does not guarantee participation in learning (Croft, 2012). If students with VI are able to cope with the system at primary level and perform well, they will not have problem when they move to higher grades. However, it would be much more difficult for under-achieving students with VI at primary level to “catch up” with study in high secondary school where students would not be able to gain enough attention from teachers. 

· Coordination between resource teacher and class teacher 

As most of the students in this project studied in the same school from the beginning of their education there did not seem to be any issues in their transition from one class to another. In schools with NGO intervention the same resource teacher was monitoring the basic education of students with VI and was sharing information with the class teacher. This could contribute to smooth transition from primary class to middle school. However, if students with VI had to go to a different school in different place, they might have had problems because class teachers would not know their needs or how to cater for them. This was evident when many class teachers were interviewed in schools where SSA appointed IERTs rarely met the students with VI and nor shared any information regarding VI with the class teacher. 

· Availability of resources  
The lack of resources, both in human and in material sense, for students with VI in IE schools could hinder learning in schools. Although some students get some help from their peers in reading textbook, the government does not provide large print textbooks for students with VI. 

Lack of teaching materials, lack of classrooms and the large class size would also challenge students with VI to participate in learning. Teachers often manage 40 to 60 students in one classroom and make 2 to 3 grades sit together due to shortage of teachers and classrooms. Such a situation is likely to make it difficult to pay particular attention to individual students. Resource teachers, whose one of the works is in-class support teaching, are not able to support every single class for each student, since they have to take care of a lot of students in different schools. IEFs reported that they provided braille kits to the students with VI but many IERTs were not providing that facility also. Many LV children were learning braille when they could be trained in using large print.
IEFs were providing the required support to the students with VI. But in case of non-intervention schools, the students with VI did not seem to be benefiting from IE placement. 

· Classroom transaction
Teacher plays a very important in inclusive education. Literature has suggested that teacher’s interactions with students in classrooms could impact on student’s learning (McGee,  Ward, Gibbons, & Harlow, 2003). Although all class teachers were aware of VI student’s special needs, students, in practice, have not experienced any teaching specially designed for them. Most students were made to sit in front. Besides making this physical arrangement no other special techniques of teaching were followed in class. When the teachers were interviewed they admitted their lack of knowledge and skills required to manage such children. Underestimation of the potential of a VI student or apathy towards these students could also be a reason for poor teaching.

Some teachers were interacting with the IEFs and they showed more patience and willingness to help these students. 

· Peer Support 
Peers understanding and support appear to be critical for students with VI to participate in school, as children put a high value on peer relationships (Hargreaves, Earl & Ryan, 1996). Most students revealed on being interviewed that they loved their school because of their friends. Peers helped the students with VI in mobility, in academics and also in sports and other co-curricular activities.

Some students did mention that she/he had been bullied by their peers. That could be due to lack of sensitization of the sighted peers about students with disabilities.  But mostly it was found that peers accept students with VI without any prejudices and IE placement bridges the gap between the sighted and the visually impaired.

Non-School Factors 
· Attitudes of Parents 
Attitudes of parents towards education have been identified as an important factor in terms of student’s enrolment (Pryor & Ampiah, 2003). In rural India it is important to advocate the importance of education to parents since families are often not willing to send their children with disabilities to schools due to social stigma attached to disabilities. In addition to social stigma, parents often see children with disabilities as financial burden and consider that these children should not receive education beyond primary level (Obeng, 2007). Most of the parents said that unless government supports the education of their children, they may not continue their education. Girl child has a double disadvantage in India. One she is a girl and second she is VI. Parents want the girls to be well versed in household chores and education is secondary. Due to lack of awareness some parents have unrealistic expectations from their children while some want to go to any extent to help their child but do not know how. IEFs have been contributing to raising awareness among parents and community. This seems to have played a vital role in gaining support from parents. These efforts, to some extent, can make disability-friendly environment among parents and community, which could enhance enrolment and participation in school.

· Poverty

Most of the students in this research came from poor family background. Many were motivated to come to school because they were getting food there. According to Maslow one will not have the need to learn if his basic need for food is not fulfilled. Some students were keen on taking a job just to supplement their poor family income. The concern here is that right now children are enrolling in IE programs because of the financial support from the government. Will they drop out once the support is stopped as they may not have the finance for further studies? Because of poverty parents may also not encourage them to pursue higher education.

· Student Factor 

Student’s own motivation, his personality, his own aspirations play a significant role in his education. Many students wanted to be a teacher. They were interested in pursuing higher studies if they received the necessary support from family and teachers. Some students were not very sure of studying further as they were aware of the financial condition of their family. They were more eager to contribute to the family in economic ways. The unconditional love and family support seemed to form the basic foundation for all students with VI which gave them the strength and courage to face the challenges imposed by VI.

Conclusion

The study revealed that due to grade progression and policy of no failure most of students with VI did not experience any transition as such. However, participation in school varies, which could affect transition from high school to senior secondary school. Research was conducted in two areas; Sedam taluka and Gulbarga taluka of Gulbarga district. IE schools in Gulbarga taluka which were given the addition support by NGO in the form of IEFs, the students with VI were actually benefiting and participating in their learning. In Sedam taluka on the contrary in IE schools where there was no support coming from IERTs, the student with VI was merely physically integrated. It would not be wrong to say that such IE placement is meaningless and these children would rather be placed in special schools to get their educational needs met. Additional and continued support for the VI student is most essential if IE schools are to be the best placement for these students.

The shortage of trained resource teachers is one challenge which needs to be addressed. As one IERT is expected to manage so many students they are not able to do justice to any one student.

All teachers should be trained in pedagogy of teaching children and also trained in necessary skills to address the unique needs of VI student in their class. They should coordinate with IEFs more and follow up the work of IEFs in class in their absence. For IE program to succeed, the students with VI should not be just physically included in schools but should be participating in true learning.  A well-coordinated team effort will go a long way in successful education of a VI student. Just like strong roots to a tree, India has educational policies that can, if implemented, nurture and empower her children, her future. It is only when all guardians of children collectively recognise that education is the wings to tomorrow that our children, our nation shall fly.  

Recommendations for the Government

· Government should take steps to increase the awareness of inclusive education particularly in rural India. Media can play a very important role here. Right to Education Act should be explained in local language which would empower the stakeholders.

· Government should work in collaboration with NGOs to bring in a systemic change in education system. Quality should be emphasized more than the quantity.

· SSA  should  facilitate  a consultative  process  for  developing  the  framework  for  the  training programme  with  the  inclusion  of  persons  and  institutions  that  have  had experience  of delivering  such  programmes.  
· The interventions should include: capacity building of instructional leaders, and teacher supervisors, teacher training support, curriculum design and development and pedagogical practices, student-teacher assessments, remedial education programmes and school management through school adoption. 
· The government should provide the necessary equipment in the form of braille books, large print books, low vision devices, etc. as per the need of each child. 
· Proper assessment camps need to be organized to identify the children with visual impairment. Timely medical intervention to prevent blindness needs to be done.  Appropriate low vision devices should be provided to those who would benefit from their use. 
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