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Abstract

In India, Rehabilitation Council of India, a statutory body constituted by the Government of India, has the important task of standardizing and regulating programs for the preparation of professionals, including teachers, for the education and rehabilitation of persons with disabilities.  The present study deals with RCI-approved teacher-preparation courses for the visually impaired with special focus on investigating  the coverage of expanded core curricular areas like Braille, Orientation and Mobility, learning of assistive devices and other similar skills.  An attempt has also been made to explore the number of institutions offering teacher training at various levels.  Courses have been examined in terms of the time and weightage allotted for teaching these skills.  The findings of the study showed that in India, there are about 15 universities offering B.  Ed.  Special Education courses in Visual Impairment, including about 8 universities, which are running M.  Ed. Special Education in Visual Impairment.  As many as 44 institutions are conducting Diploma level courses to prepare elementary teachers of the visually impaired.  The findings further revealed that the coverage of the expanded core curricular areas is not uniform.  Somewhere it involves only 10% time, whereas in some other universities, it is 15% or so.  Similar dissimilarity was noticed in terms of weightage.  The course content was also not uniform.

Based on these findings, some suggestions are made so that the teachers trained in different courses are well-equipped when they come out of the training institution after completing the course. 

Introduction:

As is well-known, a number of researchers and authors have documented the fact that, though vision is a predominant sense for acquisition of learning, yet those who don’t have vision also learn most of the contents taught in schools and in higher education. The only difference is that they learn them differently-Lowenfeld, (1973).

It is this requirement of using different mediums and alternate techniques and technologies which call for special attention and program-modifications. It is here that the roles of specially trained teachers of the visually impaired and imparting teaching in expanded core curricular areas assume special significance.

Expanded core curriculum (ECC) skills and activities denote areas of learning which don’t form part of the general / mainstream curriculum. These are vision impairment-specific and contribute substantially towards enabling the visually impaired to attain the educational goals of effective communication, social competence, employability and personal independence. It is for the accomplishment of these goals that ECC interventions are of paramount significance. It is virtually impossible to imagine that congenitally blind or visually impaired persons could be able to function successfully within the educational, social, recreational and vocational structure of the community without mastering the elements of the expanded core curriculum.  

While expanded core curriculum consists of as many as nine important components-concept development, academic functioning, communication skills, sensory/motor skills, social/ emotional skills, orientation and mobility, daily living skills, career/vocational skills and utilization of low vision-three important facets stand out prominently. These are: 

· Learning of Braille

· Training in orientation and mobility

· Ability to use various assistive devices / technologies.

It is these critical aspects which formed the subject-matter of the study reported in the present paper.

Objectives:

In this paper an attempt is made to examine the status of teaching expanded core curriculum skills, with particular reference to the afore-mentioned facets, to prospective teachers with the following objectives:  

i.  To prepare a list of institutions / universities running training courses for teachers of the visually impaired;

ii. To study the amount of time given to teaching of afore mentioned  skills that are included in expanded core curriculum in different courses; 

iii. To explore the weightage assigned to teaching of these skills in terms of marks;

iv. To find out the methods employed by the teacher-educators engaged in teacher-preparation programs at various levels to teach the referenced ECC skills;

v. To study the evaluation procedures employed at various courses to declare teachers competent in these skills; 

vi. To make recommendations.

Methodology:
First of all, to realize the above objectives, a list of institutions and universities offering various levels of teacher-training courses was drawn up.  Thereafter, the teacher-educators engaged in teaching Braille and other skills under reference, in the identified teacher-training courses were requested to provide information through a questionnaire. Wherever the information was not received in writing, they were contacted on phone. The following aspects were covered through the questionnaire / telephonic contact:

A. The marks assigned to various components in question of ECC;

B. The amount of time devoted in teaching these ECC skills during the course;

C. Method employed by them for teaching ECC skills to the student-teachers; 

D. Course content;

E. The evaluation procedure followed at the end of the course to declare 

The student-teachers successful. 

Further, the websites of identified universities were also browsed to obtain requisite information. 

Present Scenario:   

Before we go into a detail discussion of the findings of our study, it would be relevant for us to pause for a moment and deliberate upon the existing scenario of teacher-preparation programs in the country. We have such programs at three levels. The first of these is Diploma program which prepares elementary schools teachers of the visually impaired, with a minimum of twelve years’ schooling as the entry qualification. The second level is the B.Ed. program in Special Education which prepares teachers of the visually impaired at the secondary stage and which is affiliated to the concerned university. The top tier is the M.Ed. program in special Education which is intended primarily to prepare teacher-educator, educational administrator and the like. 

Courses for each of these levels of special education are formulated and regulated by a body called the Rehabilitation Council of India (RCI) which is an authority established by an act of our parliament.

Beginning from the academic session 2015-16, B.Ed. and M.Ed. programs in special education are now of the duration of two years each, in line with the mainstream programs of teacher education. Prior to that, these programs used to be of one year’s duration like other similar mainstream courses. Our diploma level courses in Special Education are of the duration of two years, beginning with 2005-06 academic sessions, whereas these two, were of one year’s duration.

Findings:

The study covers all of the above three levels of teacher-preparation in the field of visual impairment-Diploma, Bachelor’s and the Masters’. Objectives-based findings of the study are presented below:

Objective i: To prepare a list of institutions / universities running training courses for teachers of the visually impaired

Table 1 below gives information about the number of running Diploma-level teacher-preparation courses centers in the country. 

Centers offering Diploma Courses in Visual Impairment

TABLE-1

	S. No.
	Name of the State
	No. of Training Centers

	1.
	Andhra Pradesh
	1

	2
	Bihar
	2

	3
	Gujarat
	2

	4
	Himachal Pradesh
	2

	5
	Karnataka
	2

	6
	Kerala
	1

	7
	Madhya Pradesh
	2

	8
	Maharashtra
	6

	9
	Meghalaya
	1

	10
	Orissa
	2

	11
	Punjab
	3

	12
	Rajasthan 
	2

	13
	Telangana
	1

	14
	Uttar Pradesh
	7

	15
	West Bengal
	3

	16
	Jharkhand
	2

	17
	Delhi
	2

	18
	Tamil Nadu
	1

	19
	Uttarakhand
	1

	Total
	43 Centers


	It will be seen from the above Table that a total of 43 centres are connected with the 2-year diploma course for the teachers of visually impaired, spread across 18 States in all the five zones of the country including the North-East. These centres offer training as per a uniform curriculum set by the Rehabilitation Council of India (RCI). A number of these centres are run directly by NIVH or its Regional Centres, while many others are conducted by voluntary organizations. 

Tables 2 and 3 below provide similar information about universities running Bachelor’s and Master’s degree courses in Special Education (Visual Impairment)):

TABLE-2

	Universities offering B.Ed. Special Education (Visual Impairment) program

S No.

Name of State

Number of University

No. of Programme

1

ANDHRA PRADESH 

1

1

2

ARUNACHAL PRADESH

2

2

3

BIHAR

1

1

4

DELHI

2

2

5

GUJARAT

3

3

6

HARYANA

1

1

7

HIMACHAL PRADESH

1

1

8

MAHARASHTRA

1

1

9

ORISSA

2

2

10

PUNJAB

1

1

11

RAJASTHAN

1

1

12

TAMIL NADU

5

6

13

UTTARPRADESH

3

3

14

UTTRANCHAL

1

1

15

WEST BENGAL

2

2

TABLE-3

Universities offering M.Ed. Special Education (Visual Impairment) program

S No.

Name of State

Number of University

No. of Programme

1

ANDHRA PRADESH 

1

1

2

DELHI

1

1

3

HARYANA

1

1

4

MAHARASHTRA

1

1

5

RAJASTHAN

1

1

6

TAMIL NADU

3

3

7

UTTARPRADESH

2

2

8

UTTARPRADESH

2

2

9

WEST BENGAL

1

1



	


The following important facts emerge from the above two Tables:

(a.) A total of 15 States covering all the zones of the country have Bachelors degree (B.Ed.) courses in visual impairment.

(b) In these States 26 universities are offering 27 such programs.

© A total number of 09 States has Master’s Degree (M.Ed.) programs at present located in all zones except the North-East.

(d) 12 of the universities listed in Table-2 above (and shown in Table-3 as well) are running an equal number of such programs in these States.

It is relevant to reiterate here that B.Ed. and M.Ed. (Special Education) programs now are of duration of two years each, with the curriculum being laid down by RCI and the universities having the flexibility of making changes within the RCI framework. 

Objectives ii and iii: To study the amount of time given to teaching of afore mentioned skills that are included in expanded core curriculum in different courses; To explore the weightage assigned to teaching of these skills in terms of marks:
Table 4 and 5 below indicate the allocation of time and weightage of marks for the ECC skills of Braille, O & M and use of Assistive Devices at Diploma and B.Ed. courses in Special Education (Visual Impairment):

	Table-4

	Details of total hours devoted & Marks Allocated in D.Ed. Special Education (Visual Impairment)Program



	S No.
	Tasks
	Total Hours
	Marks Allocated

	1
	Braille (Reading and Writing)
	375
	400

	2
	Orientation and Mobility 
	225
	210

	3
	Use of Special Appliances
	220
	205

	4
	Practice Teaching
	375
	480

	5
	Preparation of low cost TLM
	160
	190

	6
	ICT
	30
	50

	7
	Project Work
	60
	75

	8
	community work
	35
	50

	
	Total
	1480
	1660


	Table-5

	Details of total hours devoted & Marks Allocated in B.Ed. Special Education (Visual Impairment)Program

	S No.
	Tasks
	Total Hours
	Marks Allocated

	1
	Classroom Observation and Teaching
	420
	350

	2
	Learning Braille (Reading and Writing)
	165
	112.5

	3
	Assistive Device
	15
	12.5

	4
	Orientation and Mobility Training
	60
	50

	5
	Orientation and Mobility Lessions and ADL
	30
	25

	
	Total
	690
	550


The following facts emerge:

(a) At the Diploma level, the allocation of time for the three skills in question under the ‘Practicum’ aspect, is 820 hours, out of a total of 1480 hours-55.4%. For Braille we have 25.34% of the total time for practicum; for O & M we have 15.2 % and for assistive devices, 14.86% of the total practicum time.

(b) At the same level, the allocation of marks for the three skills in question under the ‘Practicum’ aspect, is 815 marks, out of a total of 1660 marks-49.1%. For Braille we have 24.1% of the total marks for practicum; for O & M we have 12.7 % and for assistive devices, 12.35% of the total practicum marks.

© It would, thus be seen that, while the total allocation of time and marks for the three skills seems adequate, yet, the distribution of time and weightage of marks for one particular skill, O & M, seems to be on the lower side, keeping in view the crucial importance of the activity.

(d) At the B.Ed. level, the allocation of time for the three skills in question under the ‘Practicum’ aspect is 240 hours, out of a total of 690 hours-34.8%. For Braille we have 23.9% of the total time for practicum; for O & M we have 8.7 % and for assistive devices, 2.2 % of the total practicum time.

(e) At the same level, the allocation of marks for the three skills in question under the ‘Practicum’ aspect is 175 marks, out of a total of 550 marks-31.8%. For Braille we have 20.36% of the total marks for practicum; for O & M we have 9 % and for assistive devices, 2.3% of the total practicum marks.

(f) It is obvious from the foregoing, that the allocation of both time and weightage in terms of marks is quite low for three skills, more so for O & M and Assistive Devices. 

Objectives IV: To find out the methods employed by the teacher-educators engaged in teacher-preparation programs at various levels to teach the referenced ECC skills; 

Information on this objective was obtained through telephonic communication with the concerned faculty members. In most cases, lecture method was used for the teaching of Braille and assistive devices, while practical training was imparted for O & M. To illustrate, for Braille, mostly dot-numbers were taught for all the letters of the alphabet first and then the process of word and sentence reading and writing was used. For English Braille, the use of contractions and abbreviations was taught only after Grade-I Braille had been completed. The author, however, used a different approach for Braille-teaching. He introduced the first few letters to begin with then, took up words and contractions formed with those letters. The process was thus continued in a graded manner. The approach proved extremely effective, as trainees could immediately relate letters to corresponding words and contractions/ abbreviations, where necessary.

Objectives v: To study the evaluation procedures employed at various courses to declare teachers competent in these skills; 

The curriculum for diploma courses provides that there will be 60% external evaluation (through an independent outside examiner) and 40% internal assessment based on the overall performance of trainees. 

At the B.Ed. level, two universities have totally internal evaluation for the three ECC Skills while other universities have internal evaluation ranging from 20 to 30%, with the balance being externally evaluated. 

The primary criterion for evaluation in Braille, as per information obtained telephonically, is accuracy in reading and writing and not so much speed. For other skills, criteria seemed to be quite divergent. 

As regards, M.Ed. courses, since these form the consolidation of B.Ed. program and since these are intended for higher level professions, there is no content of ECC skills in the concerned curriculum. The only exception is that training in Unified English Braille (UEB) has been included as one of the components of practical training.

Recommendations:

1. 
There is an urgent need to upgrade the knowledge and competence of teacher-educators engaged in the task of imparting training in these skills. For this purpose, short-duration in-service/ enrichment courses are organized for them to familiarize them with the latest trends and techniques. Wherever necessary, expertise of suitable resource persons from abroad may also be obtained.

2. 
Suitable manuals on teaching these skills may be prepared in Indian languages according to our Indian ethos.

3. 
Latest assistive technologies are obtained by the concerned centers / universities for proving updated training in these skills.

4. 
Weightage in terms of training ours and marks needs to be significantly enhanced for these skills, especially at the B.Ed. level.

5. 
Some advanced forms of training in the concerned skills may be included in the M.Ed. curriculum as well.

6. 
There should be provision for periodic re-testing / re-examination in these skills for teachers of the visually impaired, so that they take these with the required seriousness all along.
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